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Definition of Terms
ACA: Course prefix used by the North Carolina Community College System (NCCCS) for the
college success courses. Stanly Community College offers ACA 111 College Student
Success for all non-transfer curriculum programs and ACA 122 College Transfer Success
for students in the University Transfer programs. SCC requires students to take ACA in
their first semester.
ADA: Abbreviation for the Americans with Disabilities Act of 1990 which “prohibits
discrimination and ensures equal opportunity for persons with disabilities in employment,
State and local government services, public accommodations, commercial facilities, and
transportation” (ADA.gov, 2010) and used herein to indicate the necessity for, and/or
compliance through, relevant accommodations.
Basic Technology Skills: The minimum computer skills deemed necessary by the College for
students to be successful in an eLearning environment.
Carousel Brainstorming Exercise: The brainstorming exercise used to generate ideas for
potential areas where student learning could be impacted at the College. The
brainstorming technique known as the Carousel Exercise is used to generate feedback
from a wide range of participants and serves to center the feedback in concentric
discussions taking feedback from broad categories down to more specific tangible action
areas.
Early Alert: An intervention built into the Student Success Plan software for faculty to report
student issues quickly to coaches/counselors/retention specialists; students can receive
assistance quickly, when faculty first notice difficulties.
EDGe: Abbreviation for Engage, Develop, Grow with eLearning. It is the title of the College’s
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QEP.
EDGe Experience: Refers to the online orientation that serves as the central feature and
primary intervention of the College’s QEP.
First Year Experience: The First Year Experience at SCC is a collection of purposeful events
that ensures entering students have every chance for academic success. The events that
comprise the First Year Experience include a mandatory New Student Orientation and
advising session, followed by a mandatory College Success Course in the first term of
enrollment.
eLearning: An abbreviation for electronic learning, referring to learning aided in whole or in
part by electronic media or information and communication technologies as a platform,
method, or tool of instruction. The term “Digital Learning” may be used interchangeably.
eLearner: A student enrolled in a course that contains an eLearning component.
Help Desk: Refers to the College’s system of technology support that gives students, faculty,
and staff an avenue to get technology related problems addressed by either IT staff and/or
Moodle (LMS) learning technologists.
Hybrid/Web-Assisted Course: A course in which instruction is delivered and learning occurs
both in a face-to-face classroom setting and an asynchronous learning management
system or other internet-based platform (The term “blended” may also be used).
LOOC: Abbreviation for Limited Open Online Course. A termed coined by Stanly Community
College for internal use, derived from Massive Open Online Course (MOOC) used to
describe the platform and framework through which SCC’s online orientation was
developed. It will be open to all prospective SCC students who have progressed through
the New Student Orientation.
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MAP: Abbreviation for My Academic Plan, an advising tool built in to the Student Success Plan
software (see below) which allows advisors and students to create long-range course
plans designed to help students meet their academic goals more accurately and efficiently
(Student Success Plan, 2014).
Moodle: An open-source learning management system utilized by the College (Moodle, n.d.).
Netiquette: A word derived from combining the words net and etiquette, referring to the formal
and informal rules of proper communication and behavior on the internet (Shea, V., 1994).
OHWA: Abbreviation for online, hybrid, and web-assisted courses.
Online course: A course in which 100% of instruction is delivered and all learning occurs via
an asynchronous learning management system or other internet-based platform.
Quality MattersTM (QM): A professional academic program which utilizes “a faculty-centered,
peer-review process...designed to certify the quality of online and blended courses”
(Quality MattersTM , n. d.).
Self-efficacy: “Students’ beliefs in their [ability] to regulate their own learning and master
academic activities” (Bandura, 1993, abstract).
SSP: Abbreviation for Student Success Plan, an open-source academic advising software
program designed to improve student retention, success, and completion through
“proactive interventions” (Student Success Plan, 2014).
Student Success Rate: Percentage of students completing a course with a grade of “C” or
above.
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I. Executive Summary: The EDGe
Stanly Community College (SCC or the College) strives to prepare our students and our
community to face an evolving workforce and a rapidly changing technology-influenced society.
SCC’s Quality Enhancement Plan (QEP), entitled “Engage, Develop, and Grow with eLearning”
(EDGe), is designed to support this endeavor by preparing students for the evolving academic
and professional worlds. Students must be competent in their technological and communication
skill sets, especially in the digital environment, both for their college years and in preparation for
their careers.
No part of the college experience has changed more quickly or more dramatically in
recent years than has the ever increasing reliance on coursework delivered through the
eLearning environment. SCC has embraced this delivery method with roughly 79% of all
student seats occurring in either fully online, hybrid, or web-assisted classes during the 20112012 academic year (Appendix A - eLearning Data Tables). However, while SCC offers
eLearning classes, students are not always prepared for success in the eLearning environment.
Because of SCC’s commitment to providing students with a quality education, coupled
with the increased use of the eLearning environment, the faculty and staff, members of the
administration, students, the Board of Trustees and the greater community have determined the
need for students to possess basic technological and communication skills necessary to ensure
their success in college and beyond. To this end, SCC has identified three goals for the QEP:
1. Reduce the barriers that students encounter when their technological knowledge and
skill sets are not adequate to successfully navigate the eLearning environment.
2. Prepare students with the capability to follow direction, interact, and communicate
effectively in the eLearning environment.
3. Increase students’ self-efficacy regarding the characteristics needed to be successful
eLearners.
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II. Process Used to Develop the QEP
In preparation for the College’s Southern Association of Colleges and Schools
Commission on Colleges (SACSCOC) reaffirmation, SCC formed a Leadership Team for the
SACSCOC reaffirmation process in 2011. The first task of the Leadership Team was to appoint
a QEP Core Team and charge this team with leading the College efforts to determine the QEP
topic, develop the plan for how the QEP would be carried out, and then prepare the plan for
submission.
The QEP Core Team set out in the fall of 2012 to gather feedback from the faculty and
staff regarding issues facing SCC students; this information gathering would eventually evolve
into the QEP. Beginning in October of 2012, the QEP Core Team met with every campus
department and held carousel brainstorming sessions to encourage participants to think about
where student learning could be impacted at the College. Carousel exercises allow for a
collection of feedback from a broad range of individuals and then through a pattern of concentric
discussions, wide ranging ideas are gradually narrowed down to more finite levels of
information. The first step in the carousel exercise asked faculty and staff within each
department to think about student learning issues in large umbrella categories. The categories
were critical thinking, computer technology skills, orientation, communication skills, writing skills,
employability skills and cultural sensitivity. In a subsequent round of the carousel session,
these topics were then narrowed to four comprehensive areas: computer technology skills,
orientation, communication skills, and writing skills (Appendix B - Campus Carousel Notes).
These four topics became the content of a student survey about perceived student challenges
and issues (Appendix C - QEP Student Topic Survey Questions).

Results of this survey

illustrated that students were most concerned about communication skills and computer skills.
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In December 2012, the QEP Core Team surveyed faculty and staff to determine which of
these two topics (communication skills and computer skills) should be the focus of the QEP. Of
196 full-time employees, 173 faculty and staff members completed the survey for a response
rate of approximately 88%. Results illustrated that 45% of the respondents believed that
computer skills were the larger issue, and 55% believed that communication skills were the
larger issue for students and their learning in online environments. These results, depicted in
Figure 1, clearly indicated that both areas were of significant concern, and both had the
common ground of involving online learner success.

Figure 1. Faculty and Staff QEP Topic Survey Results.
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III. Identification of the Topic
The QEP Core Team found it difficult to isolate a single direction since both of these
possible topics received such strong support from faculty, staff and students. After two months
of discussion, the QEP Core Team determined that both components had merit and both could
influence student success in positive ways. By February of 2013, the plan was beginning to
take shape. The QEP Core Team revisited the Mission Statement of the College and
determined that since both areas (communication and technological skills) were related to more
than half of the Mission Statement goals, the QEP should evolve to encompass both of the
areas as they related to student success in the eLearning environment.
The QEP Core team turned its attention to the eLearning experience at SCC because of
the impact that the growth of online learning has had on the College and our students. SCC has
been a leader in incorporating technology into the live and virtual classroom in order to help
students prepare for the workplace and for professional success. In the late 1990’s, SCC
launched its online presence and the emphasis on eLearning has grown exponentially since.
When the College introduced two online courses (CIS 172 and PSY 150) in 1997, the online
initiative accounted for 0.41% of all SCC students. During the 2011-2012 academic year, 58%
of all student seats at SCC were in fully online courses. With an expansion of offerings using
multiple eLearning delivery methods, SCC had an overwhelming 94% of curriculum students
enrolled in at least one eLearning (online, hybrid or web-assisted) in Spring 2013 (Appendix A eLearning Data Tables).
SCC offers an array of courses in the online or blended format. Associate Degree
programs that include 50% or more of their credit hours via online delivery include Associate in
Arts, Associate in Science, Accounting, Biomedical Equipment Technology, Business
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Administration, Computer Engineering Technology, Networking Technology, Computer
Information Technology, Information Systems Security, Criminal Justice Technology,
Telecommunications and Network Engineering, Cybercrime, Early Childhood Associate, Human
Service Technology, and School Age Education. Clearly, eLearning is a powerful tool at SCC,
and this led the QEP Core Team to examine the impact of this environment upon students in
relation to the mission and focus of the college.
In the Mission Statement, the College confirms its commitment to:
•

providing quality programs and instruction through traditional and electronically
delivered formats, to prepare students for a competitive, global marketplace and
an evolving workforce,

•

providing the foundation for students to successfully transfer to universities and
pursue other educational goals, and

•

providing a productive level of technological expertise.

In the Vision Statement, the College emphasizes its goal that SCC “will be regarded as a
student’s first choice for education due to its quality educational programming, innovation and
premier customer service” (SCC Mission, 2013). In the Values Statement, the college lists:
•

Students

•

Being on the technological cutting edge

•

Excellence, creativity, and flexibility in instructional delivery.

Perhaps the most important influence in selecting a QEP topic was an examination of the
priorities, goals, and objectives of the SCC Strategic Plan, the College’s guide to accomplishing
its Mission and Vision in an effort to live out its Values. The first priority statement of the
Strategic Plan is “Improving Student Access, Success, Progress, and Completion.” The
Strategic Plan goal supporting this priority is Strategic Goal 1.B, “By June 2016, improve student
progress and completion.” The College Strategic Plan, in its second priority, also promotes the
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creation of a culture that embraces and values technology in support of teaching, learning, and
administrative processes. To accomplish this feat, Strategic Goal 2.A states that SCC will, “By
June 2016, use and integrate technology effectively to enhance student learning and success.”
For SCC, a successful QEP must include measures to boost student success by helping
students learn while helping faculty to design optimal learning environments.
By examining these facets of the College’s Mission, Vision, Values and Strategic Plan
priorities and goals, and by examining the issues brought forth by listening sessions with and
surveys of the students, faculty, and staff, the QEP Core Team began to focus on a critically
important reality: students need to be both technologically savvy and have solid communication
skills if they are to succeed in online or hybrid/web-assisted courses.
This initial QEP vision was presented to the SCC Board of Trustees on February 21,
2013 and, after Board discussion, received approval for the initiative to proceed. Additionally,
Dr. Brenda Kays, SCC President, presented and discussed the issues in this initial concept as
she visited business and industry in the community during an Advanced Manufacturing and
Industrial Technology (AMIT) tour in Stanly County during July and August of 2013. During
these visits, Dr. Kays’ presentations emphasized SCC’s role in “teaching skills and
competencies required to fill the emerging jobs in the region” (B. Kays, personal communication,
August, 2013). President Kays also focused on “soft” skills, and the College’s role in developing
graduates with key workplace values, including the need for students to employ “effective
communication with co-workers and customers” (B. Kays, personal communication, August,
2013). The need to address both technological readiness and communication skills appeared
to resonate with all facets of the College and the community.
The QEP Core Team continued to research how to focus the plan’s direction with more
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campus research. SCC’s Organizational Growth, Development, and Effectiveness Division
hosted a focus group on September 24, 2013 to explore issues regarding student difficulties in
an eLearning environment. Group members included staff from the College’s Help Desk areas,
the LRC, the Eagle’s One Stop Advising Center, and the Student Success Center (Appendix D Focus Group Report). The employees who staff these departments are on the front line for
assisting students when they encounter problems in the eLearning environment. Numerous key
points emerged from this focus group. Consensus was reached that students faced difficulties
because:
●

Courses lack consistency in their set-up and design.

●

Students are unclear about faculty expectations.

●

A consistent format and layout (i.e. colors, font design) could help with Americans with
Disabilities Act (ADA) compliance.

●

Students don’t understand the process for uploading files.

●

Students need how-to videos to understand how to do certain things.

●

Students need time-management assistance.

●

The College Student Success classes (ACA 111 and 122) would be helpful at the
beginning of students’ academic careers.

●

Students need basic PC literacy instruction.

The focus group also addressed Moodle 2 (SCC’s eLearning platform) issues, noting that
students:
●

Need to know how to switch between multiple browsers to achieve Moodle 2
functionality.

●

Do not understand browser function or even know what a browser is.

●

Do not understand Moodle 2 navigation.
The focus group agreed that teaching some navigational skills within online classes was
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important and suggested students learn skills to survive in eLearning classes early, via the New
Student Orientation and ACA courses that are already in place.

Fortunately, all of the

problems noted in the focus group can be resolved, and some are already being addressed
through other SCC initiatives. A Department of Education Title III grant, received in Fall 2013, is
allowing SCC to address online course design, quality enhancements, and ADA compliance.
Activities in the Title III grant that are related to the EDGe focus include: redesigns for
eLearning courses to meet nationally recognized, evidence-based, high quality standards;
resources for online student tutoring and remote access to a Virtual Computer Lab to provide
eLearning support services; traditional classrooms converted to Smart classrooms to support
interactive, technology-rich learning (which will improve the eLearning aspect of hybrid and webassisted courses); dedicated space (eLearning Student Hub) for in-person and virtual advising
and technical support; training on Moodle, which is the College’s learning management system
(LMS); and a web portal to facilitate greater connectivity and interaction with advisers, faculty
and peers. These resources provide an excellent accompaniment to the EDGe initiative and will
support holistic efforts to improve the eLearning experience for SCC students.
Additionally, in Fall 2013, both faculty and students were surveyed about eLearning
formats and skills (Appendix E – Faculty and Student Survey Questionnaires). Several
interesting points surfaced that ultimately influenced the direction of the QEP. From the student
survey, results indicated a number of students (9.5%) used a tablet or smartphone to take their
online classes. Some students (nearly 5%) either did not have internet or just had dial-up at
home. More than 6% did not log into their classes more than twice a week. A substantial
percentage had failed (18%) or withdrawn (over 30%) from at least one online course; the two
most common reasons given for this were that they could not navigate Moodle and/or their
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instructors were unreachable or unhelpful.
In the faculty survey, 42.6% of respondents reported their students lacked the necessary
skills to succeed in the eLearning environment. Another 12.8% reported their students could
not navigate Moodle, and 32% said their students had technology issues. An overwhelming
90.5% of faculty said their students would benefit from an orientation for online learning.
Faculty comments in the survey also proved the QEP was moving in the right direction for
developing a plan to improve student success in eLearning environments. Comments
emphasized faculty frustration with the lack of student online readiness. The QEP Core team
noted a consistent theme in the comments requesting training in Moodle, basic technology
skills, basic communication skills, and a student introduction to online learning prior to taking a
college class.
The College’s Student Success Committee hosted a series of Student Stakeholder
Dialogues in April of 2014 (Appendix F – Student Stakeholder Dialogues). During these
discussions, students made numerous observations and comments about common issues and
barriers to success. Some noted that they needed to be introduced to Moodle in New Student
Orientation and that it would be helpful if Moodle had a similar look for every course that used
online instruction. Others desired better communication between instructors and students.
Through all of the QEP research, two themes emerged. Instructors expressed concern
that students, who otherwise had the aptitude to learn the material, were becoming frustrated by
the technology and campus personnel, and even students themselves, noted deficiencies with
communication. Therefore the first theme identified was students often lacked the technological
skills to succeed in eLearning environments. And secondly, communication was often a
stumbling block for student success.
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Though initially these seemed to be two discrete topics, the QEP Core Team realized
that successful communication is linked to student competence in an eLearning environment –
the college must be able to communicate to students how best to navigate and succeed in
eLearning courses, and the student must be able to communicate effectively in order to be
successful. Through the intervention, students must be offered opportunities to develop the
skill-sets needed to succeed in the eLearning environment, whether those skills are needed for
communication or technology readiness. They must also be allowed to develop and nurture
their own self-efficacy and awareness of the personal skills and characteristics needed to be
successful digital learners. The QEP Core Team concluded that the QEP intervention should
offer insights and training in all of these areas.
The team determined that SCC needed to develop a way to foster this give-and-take
communication and technology concept before students ever engaged in the eLearning
environment. By educating students on basic, professional communication and eLearning
expectations and by providing them with the technological tools to conquer the often baffling
world of eLearning, SCC would eliminate several of the roadblocks to student success in the
eLearning environment.
Many of the issues that emerged from the various focus groups and surveys illustrated
opportunities for improvement and are being addressed through other initiatives. While QEP
development was underway, the College was embarking upon numerous initiatives that are
addressing or will address some of the concerns brought up in the various forums and venues.
In addition to the Title III grant, two other College initiatives, Achieving the Dream and
Completion by Design, along with a new First Year Experience (involving the launch of a
mandatory New Student Orientation and redesigned ACA classes), are devoted to improving
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communication between students and the College and to increasing student success and
completion.
The QEP Core Team examined improvements and enhancements in progress and
realized one big piece was missing. The Team realized that the College had not taken the
opportunity as an institution to formally introduce students to the eLearning experience.
Students were not made aware of what personal characteristics (such as motivation and
organization), communication skills (how to interact with instructors and peers), or technological
skills (basic technology skills and Moodle navigation) are necessary to be truly successful digital
learners. The QEP offered the opportunity to fill this gap and afford SCC students a new
understanding and readiness to improve overall student success. Based on the consistent
themes emerging from the campus level research and the literature review, the QEP Core Team
developed the concept of the “EDGe,” which stands for “Engage, Develop and Grow with
eLearning.” The team discussed the need for early intervention with students to facilitate
awareness of which specific technological and personal skill-sets were needed for optimal
success in an eLearning environment.
The team decided the primary intervention in the QEP would be a Limited Open Online
Course (LOOC) which will allow students the opportunity to learn which skill-sets are needed in
order to increase their chances for success in the eLearning environment. This LOOC, entitled
the “EDGe Experience,” will both instruct and assess students on these critical skills. To further
determine which skill-sets the EDGe Experience would emphasize, the team analyzed current
research about student success in online environments and compiled this data in the Literature
Review (see Part V). Additionally, the team invited key online faculty to a brainstorming meeting
on September 17, 2013. The team suggested areas where students often struggle in eLearning
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environments.
The QEP Core Team met with Instructional Technologists on May 28, 2014 to finalize a
draft of what would be covered in the EDGe Experience. The EDGe Experience outline will
include the following components:
I.

Introductory Video

II.

Module 1 – Getting Started with eLearning (First Day of Class and Moodle
Basics)

III.

Module 2 – The Traits of a Successful Student (Best Practices for Online
Learners)

IV.

Module 3 – The Technological Skills for Success

V.

Module 4 – Great Job! You’ve Got the EDGe! (Survey + Certificate)

The QEP Core Team determined that students would have access to the EDGe
Experience after they have completed the college’s New Student Orientation. Advisors will
encourage students to complete before their classes begin, but students will have a final
mandatory opportunity to complete the EDGe Experience in their College Student Success
(ACA 111 or 122) classes which are required in the first semester. Should students determine
deficiencies in their preparedness based on posttest results in The EDGe Experience, they will
have opportunities to remediate their skills through assistance in the Student Success Center.
Student Success Center staff will provide one-on-one, customized assistance for each student
requiring remediation. Sessions will focus on the key EDGe Experience components that
continue to pose challenges for the student. The QEP Core Team is confident this intervention
will improve student success in SCC’s eLearning environment and beyond.
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IV. Desired Student Learning Outcomes
After compiling the data from the literature review, the brainstorming and discussion
sessions with the campus community (faculty, staff and students), the Board of Trustees, and
members of the community, the QEP Core Team decided to target three specific goals with
three corresponding student learning outcomes.
The goals of the QEP are:
●

Reduce the barriers that students encounter when their technological knowledge and
skill sets are not adequate to successfully navigate the eLearning environment.

●

Prepare students with the capability to follow direction, interact, and communicate
effectively in the eLearning environment.

●

Increase students’ self-efficacy regarding the characteristics needed to be successful
eLearners.

Student Learning Outcomes evolved from these goals. Upon completion of the QEP
interventions, students will be able to:
●

SLO1. Demonstrate mastery of the technological skill sets necessary to function in the
eLearning environment.

●

SLO2. Demonstrate mastery of commonly accepted standards (netiquette) of
communication in the eLearning environment.

●

SLO3. Apply the characteristics needed to be a successful eLearner.
Stanly Community College will be confident that the EDGe has successfully enhanced

the quality of learning when assessment results show that students have increased
technological and netiquette readiness for eLearning courses. Improvements in eLearning
course success rates, decreases in eLearning course withdrawal rates, and improved scores in
all qualitative measurements, such as student skill self-efficacy and faculty report of student
competence, will affirm the success of the EDGe.
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V. Literature Review and Best Practices
Online education is a key aspect of the 21st century higher education experience. As
more and more colleges and universities develop online classes and programs, the traditional
seated classroom is becoming increasingly anachronistic. Gone are the days of the “chalk and
talk” classroom where a teacher provides all instruction in a live classroom setting with little or
no technology. Online classes are growing in popularity (Allen & Seaman, 2011) as are
blended/hybrid classes (Clardy, 2009). Hence, most, if not all, college students will receive at
least a portion of their education in an online setting, often through a course or learning
management system (CMS/LMS). Because this technological transformation has occurred
rather rapidly, students, especially community college students, are often coming into this new
educational setting without the proper skills, learning behaviors, training, and support necessary
to operate in this contemporary educational environment. Thus, educational institutions are
realizing that students must be better prepared and equipped to maximize the effectiveness of
the online learning environment and to meet the new demands and expectations of the 21st
century education experience.
History of Online and Distance Education
Distance education is not a new concept coincidental to the development of the
computers and the Internet. It has its roots in correspondence education dating back nearly 150
years (Caruth & Caruth, 2013). With the development of the modern postal system, colleges
and universities had a built-in distribution system with which to deliver education beyond the
traditional brick and mortar institutions. By 1920, correspondence courses delivered via the
postal system had become extremely popular, with that popularity based largely on the
convenience and personalization touted by universities. Additionally, the popularity of
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correspondence courses gave rise to dedicated distance education departments within postsecondary institutions (Carr, 2012). Since its earliest incarnation, distance education has
evolved to the present generation which provides the student 24/7 accessibility and interactivity
with almost all components of the school (Clardy, 2009). Only now, it is the Internet, and not the
postal service, acting as the distribution system.
The popularity of the personal computer and the advent of the Internet made online
learning possible (Clardy, 2009). Course content was being delivered via the Internet as early
as 1994 (Hill, 2012), pre-dating unrestricted commercialization of the Internet and World Wide
Web in 1995 (Leiner et al., 2013). It has grown in popularity so much so that “90% of two-year
institutions and 89% of four-year institutions offered online education options” and “online
course offerings are increasing at a faster rate than traditional course offerings” (Crawford-Ferre
& Wiest, 2012). By 2011, 6.7 million, or nearly one-third, of higher education students were
taking at least one online course; an increase of more than half a million students since 2010
(Allen & Seaman, 2013), with common delivery being made via course management systems
(CMS) (Hill, 2012). But students do not take fully online classes only. More and more postsecondary institutions are utilizing course management systems in traditional classroom settings
or in a blended or hybrid approach (Clardy, 2009). So, whether it is in a fully online class or a
blended/hybrid class, most post-secondary students are being required to use the Internet and a
CMS as part of their educational experience.
Community colleges and online learning. According to Snyder (2013), online courses
were pioneered by community colleges, small rural institutions, and for-profit institutions in order
to serve students who could not attend or who did not have access to traditional brick and
mortar institutions. Largely due to their anytime/any place educational philosophy, community
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colleges, especially, remain at the forefront of online education and the nature of the community
college student population makes online courses especially attractive (Hyllegard, Heping, and
Hunter, 2008). According to a 2011 report issued by the National Center for Education
Statistics (NCES), 22% of students in public two-year post-secondary institutions were enrolled
in distance education courses in 2008, the highest percentage of any segment of postsecondary education.
Community college students and online students share some of the same
characteristics. The convenience, accessibility, and flexibility that attract students to community
colleges are the same factors that attract students to online education (Liu, Gomez, Khan, &
Yen, 2007). Like community colleges, online classes afford students anytime/any place
educational access. “Unfortunately, the ‘anywhere, anytime’ [nature of online education] can
quickly turn into ‘not now, maybe later’” (Liu et al., p. 520). The nature of community college
students may make them more “at-risk” of not completing their education (Mullin, 2012). The
factors that make them “at-risk” for non-completion may make them an even higher risk for not
completing online classes. Online classes are especially appealing to non-traditional students,
working adults, and lower-income students who do not have the time to come to campus for
traditional seated classes. However, it is these populations that may not have the experience
and requisite skills to be successful in an online class, and, thus, who might benefit the most
from a distance learning orientation program (Wozniak, Pizzica, & Mahony, 2012).
Online Student Success
Retention. While online education continues to grow, attrition, or dropout, rates
continue to be a concern. Xu and Jaggers (2011) remark that attrition or dropout rates in online
classes are 10 to 15 percent higher than in traditional face-to-face classes. Researchers
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suggest a variety of reasons for this attrition (Harrell & Bower, 2011; Hyllegard et al., 2008;
Layne, Boston, & Ice, 2013; Lee & Choi, 2011). While Stanly Community College online
courses have a withdrawal rate that is only 5 percentage points higher than that of seated
courses, the impact of online course attrition is of concern. Lee and Choi (2011) classified the
reasons students drop out of online classes into three categories: student factors,
course/program factors, and environmental factors. These categories are similar to those
identified by Layne et al. (2013), which include personal variables, institutional variables, and
circumstantial variables. For Lee & Choi student factors accounted for the highest percentage
of the student dropout rate factors and include subcategories such as academic background,
relevant experiences, relevant skills, and psychological attributes. Layne et al. would add
gender, age, and ethnicity to this category. In Lee’s & Choi’s study, students with lower GPAs,
SAT scores, or other academic performance scores were shown to have higher online dropout
rates than those with higher academic performance scores. Yet, their research indicates that
students with lower academic performance scores are more likely to enroll in online classes, but
still more likely to dropout. Students with relevant experiences with an online course’s subject
matter or with higher education in general, regardless of their academic performance in such,
were more likely to persist in online courses than first-time college students or students with less
academic experience. Moreover, separate research indicates that students who stay in school
have higher success rates in their later online classes as compared to the online classes they
took during their earlier time in school (Xu & Jaggars, 2011). Students with relevant skills
necessary for online learning, such as computer/technology skills and time management, had
lower dropout rates than students with fewer relevant skills. Psychological attributes are the
final student factor and the most frequently researched in regards to online dropout rates.
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Psychological attributes include student attitudes, locus of control, motivation, self-efficacy,
satisfaction with the educational experience, and confidence. Students with more positive
psychological attributes were more likely to persist in online classes than those with negative
psychological attributes.
Lee and Choi identified course/program factors as their next category of dropout factors,
which, according to their research, accounted for 20% of the dropout factors they examined.
Layne et al. labeled these factors as institutional variables. These factors include course
design, institutional supports, and interactions. Lee & Choi concluded that a well-designed
course with relevant course content (relevant to the subject matter and relevant to the student’s
life and career aspirations), a strong student support foundation, and high levels of interaction
(student-to-student, student-to-teacher, and student-to-content) were positively correlated with
higher retention rates.
Environmental factors made up Lee’s and Choi’s final category of dropout factors and
accounted for 25% of all the dropout factors. Layne et al. used the term circumstantial
variables. Lee & Choi assert that these factors, which are the most difficult for institutions to
manage or influence, include work commitments, family and social responsibilities, and
insufficient personal support systems, i.e. family, friends, and colleagues. The latter two factors
were combined by the researchers into one broader subcategory, supportive study
environments. Unsurprisingly, added work obligations and the lack of a personal support
system contributed to higher online dropout rates.
Of these three broad categories of dropout factors, Lee and Choi suggest that
course/program factors are the most manageable. While institutions may not be able to
manage the environmental and student factors impacting students’ online persistence rates,
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interventions or supports that speak to course/program factors could help mitigate the other sets
of factors, making students less vulnerable to their negative influences.
Also examining persistence rates in online classes, Harrell and Bower (2011) identified
three variables that can help predict online persistence: auditory learning style, grade point
average, and basic computer skills. GPA and computer skills are similar to Lee’s and Choi’s
(2011) student factors. Auditory learning style is a unique factor, though. Harrell and Bower
maintain that students with auditory learning styles are less likely to persist in online classes
because they do not know how to reconcile the visual aspects of the online learning
environment with their auditory learning style. Therefore, Harrell and Bower suggest online
classes must be designed to accommodate auditory learners by incorporating audio files or
streaming video as part of their online course content. Also, they recommend that institutions
help students with an auditory learning style learn how to learn in an online classroom.
According to Harrell and Bower, helping auditory learners learn how to learn should be part of a
greater program to help prepare students to be persistent and successful online learners. They
recommend that preparation and support programs should be implemented such as an online
orientation to acclimate students to the online environment; online tutorials and help desks to
assist online students when they experience problems; opportunities for periodic face-to-face
meeting or tutoring sessions with instructors; peer-to-peer support networks; and, for students
with particularly low academic skills, a student success course to help address management
skills (study skills, time management, test-taking skills, etc.) while preparing them to be
successful in an online environment.
Communication. Effective and proper communication is essential to online learning
and contributes to student success in online classes (Crawford-Ferre & Wiest. 2012; Kaymak &
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Horzum, 2013). Students engage in written communication more frequently in an online
classroom setting than in a traditional classroom (Maurino, 2007). Not only is effective written
communication essential to the successful completion of class assignments, it is essential for
interacting, both formally and informally, with classmates and the instructor. Thus, a student’s
ability to effectively communicate in written form directly affects the student’s success (Hung et
al., 2010). The discussion forum especially is an effective teaching tool in online classes and
enriches the online learning experience (Buelens, Totté, Deketelaere, & Dierickx, 2007; MintuWimsatt, Kernek, & Lozada, 2010). Seung (2007) asserts that participation in discussion forums
in online classes can improve self-efficacy among some student populations. Online discussion
forums require effective communication skills both in regard to attention to the content
(Sorensen, 2004) as well as adherence to the rules of netiquette (Collison, Erlbaum, Haavind, &
Tinker, 2000). Buelens et al. (2010), suggest that the combination of didactic guidelines and
rules of netiquette will not only ensure quality responses in discussion forums, but will also
increase participation.
Netiquette. Netiquette, a term derived from the combination of network and etiquette,
refers to the formal and informal rules of proper communication and behavior on the internet
(Shea, V., 1994). The asynchronous nature of online discussions coupled with the sense of
invisibility or anonymity online students often feel foster what Suler (2004) describes as the
disinhibition effect. This phenomenon lends itself to improper behavior among online learners
which can disrupt a class discussion and interfere with the quality of the learning experience
(Mintu-Wimsatt et al., 2010). Goedde (2013) suggests that evaluating student’s posts to
discussions encourages more civility among students. Mintu-Wimsatt et al. (2010) recommends
including netiquette guidelines in the class syllabus. Regardless of format, literature suggests
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students must be given guidelines on how to interact and behave in the online classroom (Fab
Ten, 2009; Goedde, 2013; Kennedy, 2014); Mintu-Wimsatt et al., 2010).
Characteristics of Online Learners
Who takes online courses? According to some researchers (Xu and Jaggars, 2011),
online students are those with stronger academic skills and who work more hours. While others
assert that it is students with weaker academic skills that tend to enroll in online classes
(Hyllegard et al., 2008). Researchers tend to agree, though, that it is non-traditional students
who most often enroll in online courses; those who are employed full-time, delayed postsecondary enrollment, are financially independent, have dependents, are often single parents,
and may not have attained a high school diploma (Layne et al., 2013). Online courses offer
students flexibility and convenience, and non-traditional students have a variety of personal and
professional obligations that make online courses especially attractive.
Student readiness for online learning. While online courses offer students flexibility
and convenience, it is the flexibility and convenience that can attract students to online classes
despite their readiness for online learning. Student readiness for online learning is crucial to
understanding and addressing online attrition rates, student satisfaction, and online success
rates. Increased readiness leads to increased interaction in an online course (Kaymak &
Horzum, 2013), which can impact student satisfaction, persistence, and success in online
courses. So, what characteristics determine that a student is sufficiently prepared or ready to
take an online class? Research provides a list of characteristics that determine students’
readiness for online learning. These characteristics include higher GPAs (Hyllegard et al.,
2008), more experience in higher education (Hyllegard et al., 2008), self-motivation (Hung,
Chou, Chen & Own, 2010), internal locus of control (Hung et al., 2010), computer and Internet
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self-efficacy (Hung et al., 2010; Pillay, Irving, & Tones, 2007; Smith, Murphy, & Mahoney, 2003),
self-directed learning (Hung et al., 2010; Smith et al., 2003), computer literacy (Hung et al.,
2010), time management skills, communication skills (Hung et al., 2010), and personal
commitment (Layne et al, 2013). Technical skill level does not seem to correlate to online
student success, but it does relate to anxiety. Higher level technical skills lead to less anxiety
and frustration for online students (Pillay et al., 2007), and, therefore leaves students more time
and motivation to learn course content. Students with lower level technical skills can be as
successful in online classes as those with higher level technical skills, but the students with a
lower technical skill level will spend more time dealing with technical barriers, causing anxiety,
frustration, and information overload (Chen, Pedersen, & Murphy, 2011); thus, leaving them less
time and motivation to learn content. In the end, they may succeed in the class, but their
experience may be less satisfactory.
Student satisfaction with online learning. Research shows that 75% of online
students are satisfied with their online learning experience (Kattner, 2011). But what accounts
for this satisfaction and how can the determinants of this satisfaction teach us to better prepare
students for online learning? Yukselturk (2009) identified three characteristics of online learners
that were positively correlated with student satisfaction: educational level, online learning
readiness, and locus of control. A higher educational level, a greater level of online learning
readiness, and an internal locus of control leads to higher motivation, and thus, a greater sense
of satisfaction. Educational level was the strongest predictor of students’ satisfaction, meaning
the more education a student has or the higher the education level of a student, the more
satisfied they are were with their online classes.
Computer-related learning anxiety has also been found to be a predictor of student
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satisfaction with online classes (Bolliger & Halupa, 2012). Students with a lower level of
computer-related learning anxiety were more likely to report satisfaction with their online class
than students with higher levels of anxiety (Pillay et al., 2007). Thus, if computer-related
learning anxiety can be reduced prior to students beginning an online course, then those
students will have a more satisfactory online learning experience.
Interventions to Increase Online Retention
Researchers recommend a variety of interventions to increase online retention
(Crawford-Ferre & Wiest, 2012; Floyd, Hughes, & Maydosz, 2011; Harrell & Bower, 2011).
Among these are online and distance learning orientation (ODL) programs; student success
courses specially designed for under-prepared and/or at-risk students who wish to enroll in
online courses (Harrell & Bower, 2011); and teacher training and online course development
(Crawford-Ferre & Wiest, 2012; Floyd et al., 2011). ODL orientation programs were the most
commonly recommended intervention.
Teacher training and online course development. Crawford-Ferre and Wiest (2012)
offer a three-pronged approach to effective online instruction. They suggest that new methods
of course design, interaction among course participants, and instructor preparation and support
are essential to effective online instruction. Courses should be designed to meet varied student
needs, both technologically and cognitively. Content should be delivered in a variety of formats,
i.e. synchronous and asynchronous, using a variety of media, i.e. videos and presentation
slides. Furthermore, courses should contain a variety of communication methods such as chat
rooms, emails, and discussions (both formal and informal). Similar to Lee and Choi (2011),
Crawford-Ferre and Wiest assert that interaction among course participants is crucial to student
success in online classes. Students should be given opportunities to collaborate with each
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other as well as with the instructor. Online discussions are effective means by which to foster
this collaboration and instructors should maintain a substantial presence and involvement in the
class. Finally, Crawford-Ferre and Wiest argue that most online instructors are new to the
online format and receive very little to no training and preparation for online classes. And, not
only do they need proper training to teach effectively in an online class, but they need proper
and up-to-date equipment, technological support, and academic support as well. Online
courses often demand more of the instructor’s time than traditional seated courses. Without
proper training and support, instructors cannot provide the quality instruction online students
need.
In their article, “A Toolkit for Web-Based Course Creation and Conversion,” Floyd,
Hughes, and Maydosz (2011) offer five tools as more practical advice to online instructors. The
first tool of advice is to be aware of online students’ performance and perceptions. Their
research found that online students performed as well as students in a traditional classroom, but
students’ perceptions of their online learning experience could be connected to their technology
skill level. As Pillay et al. (2007) found, students with higher level technology skills tend to be
more satisfied their online learning experience than those with lower level technology skills. The
second tool is to create social presence through discussion groups and collaborative outcomes.
Social presence allows students to develop a sense of community and reduces the sense of
isolation that so many online students feel. In their third tool, Floyd et al. suggest instructors
should moderate their presence in the online classroom. Instructors should communicate
regularly with students through email and the discussion board. However, while instructorstudent interaction is crucial to students’ online success, the instructor should not dominate
online discussions. They should facilitate student interaction. Too much instructor involvement
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on discussion boards leads to students addressing the instructor more than each other. Tool
four advises instructors to use project-based learning activities. Such activities facilitate active
learning, engage the students more, and foster critical thinking. The final tool calls for
instructors to provide optimal feedback. Optimal feedback, which includes timely, substantive,
and constructive feedback reduces the student’s feeling of isolation, fosters higher quality
learning, and increases the student’s self-efficacy.
Online and distance learning orientation. The relatively high attrition rates in online
classes and programs necessitate the implementation of a mandatory online and distance
learning (ODL) orientation program (Harrell & Bower, 2011; Heyman, 2010). Research has
shown that ODL orientation programs are effective in improving student retention in online
classes and programs (Gaskell, 2006; Guess, 2008; Lee & Choi, 2011). Attrition rates in online
classes are affected by two broad categories of factors: student skill and student circumstances,
including attitude. Schools cannot teach or directly impact the circumstances surrounding a
student. They can teach and impact skill level, though. Increased skill level may indirectly
impact or mitigate student circumstances. For example, a student struggling in an online class
due to poor skill level may be more apt to give in to outside forces or demands on their time and
withdraw from an online course. Student attitudes such as motivation, locus of control, and selfefficacy can also be positively impacted by increased skill level. If skill level can be improved,
then those outside circumstances and attitudes may have less of a negative impact on the
student and her decision to remain in the online class.
Danielle Karpus, Distance Learning Support Specialist at Cuyahoga County Community
College, suggests that students who have never taken an online course cannot be expected to
know how to engage and learn in an online class. Karpus argues that students know what to
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expect and how to engage in a conventional classroom. However, for many students, the online
classroom is a foreign environment and they “don’t know how to get the material that [they]
need to learn” (10 Tips, 2008). Thus, ODL orientation should be more than acclimating students
to the technology. It should teach students how to learn in an online classroom and how to
become an effective online learner (Wozniak et al., 2012).
As research regarding online retention and readiness has shown, effective time
management is a skill that online learners need (Roper, 2007). The online learning environment
is different from the traditional seated class in that the onus is on the student to keep up with
due dates and manage how they view and interact with the course content. In a traditional
seated class, the teacher organizes and maintains the course schedule. Online students do not
have that daily scheduled interaction with the instructor or material. Therefore, online students
must learn the importance of properly managing their time and be given the resources and
knowledge necessary to develop effective time management skills.
Computer-related skills should also be taught in an ODL orientation program (Hung et
al., 2010). Computer-related skills can range from more basic computer literacy skills such as
attaching a document, to intermediate skills such as navigating the Internet, to more advanced
skills such as effectively using online research databases. Teaching students the requisite
computer-related skills in an ODL orientation program could reduce the potential for technical
difficulties in the future. It would also allow students to devote more time and effort to learning
content rather than dealing with unfamiliar technology.
Effective online interaction and communication is another set of skills that should be
taught in an ODL orientation program. This set of skills includes effective interaction with the
course content, classmates, and the instructor, as well as effective and proper use of email,
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online discussions, and other online communication tools. Increasing student online readiness
vis-à-vis online communication can positively affect a student’s online learning experience.
Research has shown that increased readiness leads to increased interaction (Kaymak &
Horzum, 2013). Increased interaction is reflected in the number of “hits” a student makes in the
course, and students who have more “hits” in their online class have more success (Ramos &
Yudko, 2008). While not specifically included in the suggestions for ODL content, netiquette is
an important element of online class interaction and communication. Thus, students must
understand or be given netiquette guidelines and be taught how to properly and effectively
communicate in the online classroom (Hung et al., 2010; Mintu-Wimsatt et al., 2010).
Finally, students should be taught how to navigate their institutions’ course or learning
management systems (Fotia, Holtzman, Dagavarian, & Ciocco, 2010). Electronic learning, or
eLearning, platforms (also known as course management systems or learning management
systems) such as Moodle, Blackboard, Sakai, or Canvas all have unique features which
students are required to know and understand to successfully complete an online course.
Students new to online learning or new to a particular eLearning platform may find it
cumbersome and frustrating trying to learn to navigate the eLearning platform at the same time
they are trying to learn subject content. Exposing students to the course management system
and teaching them how to navigate and use its features prior to their enrolling in online classes
can save students a lot of time, effort, and frustration as well as improve the overall quality of
their online learning experience.
Students who may already demonstrate online learning readiness through factors such
as higher GPA, increased commitment, academic experience, etc., may also benefit from an
ODL orientation program. As Yekselturk (2009) suggested, a greater level of online learning
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readiness can increase student satisfaction with their online course. Students who already
demonstrate online readiness may benefit from additional readiness training as well. Anxiety
can affect online students, despite their level of online readiness (Bolliger & Halupa, 2012).
Anxiety may interfere with the quality and satisfaction of a student’s online learning experience,
even if that student is ultimately successful. An ODL orientation program can help reduce
anxiety by helping students understand what to expect in the online classroom. Therefore,
students who might otherwise succeed in an online course can increase the satisfaction and
quality of their online learning experience by completing an ODL orientation program.
Literature Review Conclusion
Higher education has been transformed by computer technology and the Internet in the
past 20 years and the 21st century educational experience continues to evolve quickly.
However, students’ skill sets and learning behaviors are not keeping pace. Thus, students are
entering the new online educational environment underprepared leaving colleges and
universities asking: how can we better prepare students for the 21st century online learning
environment?
Online education is the latest iteration of distance learning with origins in 19th century
correspondence courses (Caruth & Caruth, 2013). The Internet offers educational institutions a
limitless and boundless distribution system and students access to educational opportunities in
an anytime/any place format (Clardy, 2009). Community colleges especially have embraced
and experienced a tremendous growth and expansion of their online course offerings (Hyllegard
et al., 2008; NCES, 2011; Snyder, 2013). However, retention in online classes is much lower
than in traditional seated classes (Xu & Jaggars, 2011). The higher attrition rates have been
attributed to a number of factors, including students’ lack of readiness for online learning (Harrell
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& Bower, 2011; Hyllegard et al., 2008; Layne, Boston, & Ice, 2013; Lee & Choi, 2011). Lack of
readiness for online learning leads to less satisfaction among online students; higher attrition
rates; lower persistence and progression rates; and lower program completion and graduation
rates (Blankenship & Atkinson, 2010). High attrition rates hold consequences for students,
institutions, and society (Liu et al., 2007; Lee & Choi, 2011). For students it means the failure to
earn an education or earn a quality education; for communities it means a less educated
citizenry; and for institutions, it means lower success rates for students.
Researchers have recommended a variety of interventions to increase online retention
(Crawford-Ferre & Wiest, 2012; Floyd et al., 2011; Harrell & Bower, 2011). One suggestion is to
improve instructor training and support (Harrell & Bower, 2011). However, the most common
recommendation to increase online student retention is the adoption of an ODL orientation
program. Online students often begin online courses not knowing what is expected of them
technologically or academically (10 Tips, 2008). This lack of readiness can lead to frustration
and withdrawal (Chen et al., 2011). An effective ODL orientation program can help prepare
students for the online learning environment; thus, increasing their satisfaction, retention, and
success (Gaskell, 2006; Guess, 2008; Lee & Choi, 2011). But students are not the only ones
that suffer from low online retention rates and they are not the only ones who can benefit from
an ODL orientation program. The school and the community also suffer when students do not
receive a successful quality education (Liu et al., 2007; Lee & Choi, 2011). Thus, an ODL
orientation program can serve all constituencies’ needs by helping prepare students for the
online learning experience.
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VI. Actions to be Implemented
Stanly Community College’s QEP, the EDGe, will in its entirety, include a series of
interventions that will touch students and support them as they learn to navigate the digital
learning environment. A list of the interventions included in the EDGe is found in Appendix G –
EDGe Project Table. In order to oversee and manage the implementation and assessment
phase of the QEP, the QEP Core Team will transition to a new team of individuals tasked with
ensuring that QEP interventions are initiated. The implementation and assessment of EDGe
components will then fall under this newly developed EDGe Implementation and Assessment
Team. The group, with some overlap in membership with the QEP Core Team, will be
responsible for ensuring that 1) that all steps required for each intervention are accomplished,
2) all processes necessary to complete assessment plans are in place, 3) changes are
incorporated when revisions are necessary, and 4) EDGe activities and assessment results are
communicated to students, employees, and community stakeholders.
The primary feature of the QEP will be a Limited Open Online Course (LOOC) called The
EDGe Experience. This intervention will be the central focus of the QEP and will help students
with skills needed to succeed in an eLearning environment. The EDGe Experience is an
orientation with assessment and training components, which will be offered at no cost to
students through SCC’s learning management system, Moodle. It will be available for students
upon completion of the new mandatory New Student Orientation. Should students opt not to
complete the EDGe Experience at that time, they will be mandated to complete this
intervention in the College Student Success classes (ACA 111 or 122). Following that, the
EDGe Experience will remain visible in the student’s Moodle access throughout their tenure at
the institution. The Instructional Technology team has designed the initial version of the EDGe
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Experience with units that introduce and reinforce skill sets that will help students be more
successful in their eLearning experiences. The EDGe will be marketed extensively on campus,
in online courses, in the New Student Orientation, and in the ACA courses to ensure that
students are aware of this opportunity to enhance their success.
The EDGe Experience will undergo regular revision and redesign based on data
emerging from students who complete the EDGe Experience. SCC will conduct a pilot test of
the EDGe Experience during the Fall 2014 semester. EDGe Experience assessment results
garnered during this pilot study will assist the team in making any necessary revisions to the
course before full implementation in Spring 2015 (pending SACSCOC acceptance of the QEP).
The amount of improvement in student posttest skills evaluation scores when compared to
pretest scores, student responses to the EDGe Experience course evaluation, and EDGe
Experience completion rate for the pilot cohort, will inform final EDGe Experience design and
implementation processes.
College Student Success courses (ACA 111 and 122) will do more than offer students
the opportunity and support to complete the EDGe. They will also reinforce and remediate
skills covered in the EDGe. All College Student Success courses are delivered with a digital
component, so these courses, which are now required in the student’s first semester, are
equipped to support students in the challenges that come with learning to navigate and fully
use a digital learning platform.
Students will need help, and the EDGe Implementation and Assessment Team will want
to know specifically what kind of help they seek; this information will assist in quantifying the
positive effects of the EDGe or where the EDGe still needs to be modified to address skill
deficiencies. The team plans a Help Desk calibration and coordination strategy which will
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involve both the Moodle Help Desk and the IT Help Desk and will delineate three tracks for
student support which are; a) hardware issues, b) Moodle issues, and c) technology skill
remediation. The Moodle and IT Help Desks will work with Instructional Technology staff to
formulate a tracking system and processes for handling student Help Desk tickets. Once these
procedures are developed based on the three pathways noted above, the Help Desk staff will
be trained accordingly. The data from the actual Help Desk requests will help shape revisions
and adjustments to the EDGe over time.
Not all of the lessons in the EDGe will focus on technology. Because part of the QEP
involves communication skills, SCC has implemented a “Netiquette Rule” which will require a
standard of online communication and behavior for students. The Netiquette Rule describes
best practices for conducting online communications with peers and faculty members. This
emphasis on netiquette will assist students in their communication, especially in electronic
form, with faculty, each other, and perhaps eventually, with employers. In addition to the
netiquette section of the EDGe, proper and appropriate communication will be reinforced in the
College Student Success Classes (ACA 111 and 122). The QEP Core Team has established
a pathway for remediation for students who do not grasp the netiquette concepts in the EDGe
or in the ACA 111 or 122 courses. To assist in determining student netiquette competence and
need for remediation, faculty will receive training in netiquette instruction and Early Alert
procedures. They will refer students to the Student Success Center for assistance, if
necessary.
The EDGe will support and assess students’ self-efficacy and the characteristics needed
to be a successful digital learner. Students who self-report low confidence with eLearning to
faculty members or advisors will be referred via the Student Success Plan (SSP) Early Alert
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system to counselors/coaches/retention specialists. Additionally, academic advisors and
faculty will use the SSP software to complete Early Alerts for students who are not displaying
confidence or motivation in class. These Early Alerts will go to the counselors/coaches/
retention specialists in each school who will then counsel students about how they can
continue to develop these characteristics and behaviors.
Counselors/coaches/retention specialists will receive specialized training, which will
include:
●

the content of the EDGe Experience’s best practices skills modules,

●

plans for how to respond to each type of Early Alert appropriately (i.e. they
should avoid sending emails to students who receive an Early Alert if technology
seems to be the issue), and

●

how to refer students to the Student Success Center for more training when the
particular need necessitates further remediation.

The counselors/coaches/retention specialists will coach students who have received
Early Alerts in all QEP-related areas. The coaching and remediation are designed to
empower students to overcome difficulties and to increase online students’ success rates and
reduce online student withdrawal rates.
Faculty will be trained in how to help students who are struggling. This training will
include:
●

The content of the EDGe Experience

●

How to model proper netiquette for students.

●

How to reinforce netiquette concepts in courses.

●

How to use the Early Alert system for EDGe-related issues.

●

Where to refer students for any EDGe-related issues.
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The Student Success Center staff will be trained to respond to Early Alert referrals which are
related to the EDGe. This training will include:
●

The content of the EDGe Experience.

●

Basic coaching for netiquette-related issues.

●

Basic technological skills (Moodle navigation, file upload, browser knowledge, etc.)
In order to provide a holistic QEP and reduce the barriers that students must navigate,

the College is also committed to improving the overall learning experience for students in the
digital learning environment. Several measures are already underway, some in partnership
with the Title III grant. These measures include a commitment to peer review and quality
enhancement of online courses as well as a revamp of faculty training initiatives. Many of
these aspects are built around the Quality Matters TM standards.
Quality MattersTM (QM) is a national leader in quality assurance for online education.
QM incorporates a peer-focused approach for assessment and continuous improvement of
online classes as well as effective professional development for eLearning faculty. The
faculty-centered modules and QM rubric help peers assist each other in creating quality,
student-focused eLearning courses. The partnership between QM, through Title III, and the
EDGe will allow SCC to address issues that were noted during the QEP research. A focus on
design standardization in online classes will allow the EDGe to teach students how to navigate
Moodle in all classes. QM encourages better communication between faculty and students,
and the peer review system encourages faculty to address problem areas that may frustrate
students.
In Spring 2013, all full-time online faculty completed a self-review of one of their online
courses through the College’s online instructor certification course. This self-review was based
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on the QM Rubric. In Fall of 2013 and Spring 2014, SCC launched the first wave of faculty
peer reviews which were also based on QM standards. One faculty member from within the
same division as the course being reviewed and one faculty member from a different division
used the QM quality standards rubric to evaluate the design and quality of the online course. If
the results necessitated, the College’s eLearning Instructional Designer would serve as an
arbitrator to guide quality improvement efforts. So far, 18 courses have been peer-reviewed.
During the coming academic year, 27 more courses will be peer-reviewed using the same
system. The courses that impacted the largest numbers of students by section were selected
for the first wave; all courses will be reviewed and reevaluated on a rotating schedule. In
Summer 2014, the first round of high impact courses from the peer reviews was revised. They
were then reviewed by the eLearning Instructional Designer and will be released in Fall
2014. As courses undergo review, they are revised when necessary, based on the QM
standards rubric.
Traditionally, newly hired instructors and others new to the LMS receive basic Moodle
training. In addition, SCC conducts faculty training for online instructors on specific topics that
broaden faculty awareness of new features or enhancements for their courses. In Fall 2014,
with the advent of the QM initiatives, the College will be transitioning and broadening the
training aspects for faculty. In addition to the trainings offered that introduce new features, and
the basic Moodle training mentioned above, all new faculty hires or faculty new to online
teaching will complete a revised New Instructor Certification Course, which is an in-house
training based on QM standards. This course includes instruction related to online pedagogy
and provides an opportunity for self-review of a course they teach or will teach. The next
offering of this training will catch any new online instructors and other full-time instructors who
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have not completed the training in previous semesters. All online, full-time faculty will have
completed first level QM training by the conclusion of the 2015 Spring Semester. Adjuncts will
receive in-house QM training if they are responsible for designing their own courses.
Institutional standards regarding navigation and design in eLearning courses will be in
place in Fall 2014. This will help eliminate confusion regarding Moodle navigation. These
changes will include a common theme with standardized Moodle features such as internal
email access, gradebook, and help information. By standardizing the layout of courses in
Moodle, the students will know where to find all elements, no matter the course, without
searching or becoming frustrated.
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VII. Timeline
The EDGe Experience content development began in Fall 2013 with the work on the
pilot beginning in Summer 2014 (Appendix H – EDGe Project Timeline). The first of the two CoDirectors for the QEP was named on June 1, 2014, and the second has an expected start date
in October 2014. The EDGe Implementation and Assessment Team has been selected and will
begin their duties in October of 2014.
Construction on the EDGe Experience began in June 2014 and the first version will be
piloted in fall 2014. The EDGe will “go live” campus-wide in January 2015, pending SACSCOC
acceptance of the QEP. All new students will have chances to complete the EDGe Experience
after mandatory New Student Orientation and again in the College Student Success classes
(ACA 111 and 122). In Fall 2015, the Co-Directors will lead efforts to revise the EDGe
Experience as needed for re-release. By the Spring 2016, the Co-Directors will lead the release
of an EDGe Experience version suitable for students at the Albemarle Correctional Institution
(ACI), pending continued availability of eLearning courses for this site. This version, will be
piloted in the fall of 2016. Additionally, in the fall of 2016, based on technology changes, data
from assessments, feedback from students and faculty, and Help Desk ticket trends, the EDGe
Experience for all curriculum students will be revised for re-release in the 2016/2017 academic
year. This rotation of revisions based on data and changes in technology and infrastructure will
be ongoing. Over time, the EDGe model and all built-in supports will be incorporated into the
College’s regular workflows, with the EDGe Experience becoming part of SCC’s First-year
Experience program.
To address students who identify deficits and who need further assistance, the QEP
Core team began its strategy for remediation components in Summer 2014. In Fall 2014, the
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path for remediation will be in place for the EDGe pilot cohort. This path involves training for
advisors, Help Desk staff, and Student Success Center staff. By Spring 2015, the data
gathered from student problem areas and Help Desk ticket logs will facilitate the compilation of
remediation units for instruction. By Fall 2015, the EDGe Co-Directors will supervise the
development of video and tutorial units for release to the Student Success Center staff and the
Student Communication Center (located within Moodle). In Spring 2016, the videos and tutorial
units will be revised as needed and re-released. These revisions will be based on student
evaluations of the EDGe Experience, Help Desk ticket issues that surface, and feedback from
QEP-related Student Success Plan Early Alerts and referrals. This cycle of data examination
and revision will continue as SCC makes the entire process a part of the normal institutional
framework of student supports and moves the EDGe function permanently under SCC’s First
Year Experience program.
Coordinating and calibrating Help Desk functions will be a critical piece of EDGe
assessment. In Summer 2014, the QEP Core team began analyzing Help Desk record keeping
functions. In the Fall 2014, this effort expands to calibrating existing Help Desk processes for IT
and Moodle staff. Specifically, these entities will pilot and test a new flag system for
categorizing Help Desk tickets. The EDGe Co-Directors will supervise the training for Help
Desk staff to manage the three paths for student assistance. In Spring 2015, the revised Help
Desk ticket protocols will be implemented.
The campus coaches, counselors, and retention specialists will be critical components in
EDGe support. In Fall 2014, the EDGe Co-Directors will supervise training for
counselors/coaches/retention specialists in how to manage Early Alerts, coach students and
help them acquire remediation. In Spring 2015, the team of coaches/counselors/retention
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specialists, with support from the EDGe Co-Directors, will develop additional one-on-one
retention strategies based on performance data from the EDGe; they will implement these
strategies in Fall 2015. These strategies will include referring the students to the appropriate
resources such as the Student Success Center, counseling services, or retention specialists.
In Spring 2016, these one-on-one retention strategies will be revised and re-tooled as needed.
This pattern of assessment and re-tooling will continue ongoing.
Advisors will be instrumental in monitoring and reporting student issues related to the
EDGe topics. Summer 2014 saw a college-wide scale-up in Student Success Plan (SSP)
advising software usage. In Fall 2014, all advisors will have been trained on how to use SSP,
and specifically, how to use SSP to report and record student issues related to the EDGe. The
College will continue to scale up SSP use and will have full implementation in Spring 2015.
The data gathered during early QEP research repeatedly emphasized the confusion that
students face when learning to navigate Moodle. Additionally, faculty and employers expressed
a desire for students to communicate more professionally. An eLearning advisory team was
assembled in the fall of 2013; in Spring 2014, they brainstormed design standardization in
Moodle and drafted a basic netiquette standards plan. In Summer 2014, the final decisions
were made in design standardization for Moodle, and the technological changes were made to
support those changes. Also in the summer of 2014, a new “Netiquette Rule” for the college
was approved. In Fall 2014, faculty will be informed and trained about the new design
standards in Moodle, and the basic standards will be fully implemented. The Netiquette Rule
will be launched college-wide, and faculty will be trained in two ways: 1) They will learn what
students will be taught about netiquette in the EDGe Experience and will be trained to interact
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with students using the same standards and 2) they will learn how to employ Early Alerts for
students having trouble with these standards, so that students will have opportunities for
remediation. By Spring 2015, the Netiquette Rule will be fully implemented.
In accompaniment to the Moodle design standardization, faculty training in eLearning
quality standards (Quality Matters TM or QM), peer reviews of online courses, online training and
certification for new faculty hires will be gradually implemented to cover all eLearning courses.
QM training for online faculty began in Spring 2014, as did peer reviews of online courses. A
limited number of faculty and the eLearning staff earned certifications in the next level of QM
Standards in Summer 2014. Also in Summer 2014, QM content for in-house training for all
faculty was revised, and training content for new hires and adjuncts was fully developed. In Fall
2014, the revised QM training for all faculty will be released, and the new hire and adjunct
training will be implemented (and will be ongoing). Also formal course redesign processes will
be underway. In Spring 2015, Fall 2015, and beyond, ongoing revisions to QM training will be
re-released in waves to the faculty. Peer reviews will also be ongoing, and formal course
redesigns will continue.
The cycle of design, implementation, data gathering and revision will continue as SCC
works on the QEP mission and moves the EDGe function permanently under the First Year
Experience program. The actions and their timeline discussed in this QEP will help eliminate
barriers for students and will help them prepare for an eLearning environment that demands
excellent technological and communication skills. All of these efforts promote the EDGe goals
and student learning outcomes and contribute to the achievement of Strategic Plan priorities.
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VIII. Organizational Structure
In order to ensure that each step of the QEP is effectively and efficiently accomplished,
SCC has developed an organizational framework specifically for QEP implementation. This
framework works well with the institution’s overall organizational structure, clearly defines the
duties and responsibilities of key players, and maximizes the value of teamwork.
Framework for Sustainable QEP Implementation
Members of the SACSCOC Leadership Team, led by the college President, include the
Executive Vice President (EVP) of Educational Services, Vice President (VP) of Administrative
Services/Chief Financial Officer, VP of Organizational Growth, Development, and Effectiveness,
Associate VP of the School of Transfer/SACS Liaison, and the Director of Institutional Research
and Planning/QEP Co-Director. This group not only provides administrative oversight to QEP
plans but also serves as key contributors to the direction of the QEP. Leadership Team
members, most of whom serve in senior level administrative capacities at the institution, are
instrumental in ensuring that the necessary processes and resources are in place for collegewide implementation.
The QEP Core Team, appointed by the SACSCOC Leadership Team, is composed of
the VP of Organizational Growth, Development, and Effectiveness, the eLearning Activities
Coordinator, the Dean of University Transfer, the Program Head of University Transfer, and the
Director of Institutional Research and Planning, who also serves as a Co-Director for the QEP.
This group has taken on the bulk of the responsibility for gathering and analyzing college
stakeholder feedback, finalizing QEP goals and student learning outcomes, developing the
format and topical information to be included in the EDGe Experience, and designing an
assessment plan that includes formative and summative evaluation schemes. Along with
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formulating the QEP, the Core Team has also outlined a strategy for communicating the QEP to
SACSCOC, the Board of Trustees, students, faculty and staff, and the community.
In Fall 2014, the duties of the QEP Core Team will diminish, and the EDGe
Implementation and Assessment Team will shoulder the day-to-day responsibilities of EDGe
operation and evaluation. Members of this team are highlighted in yellow in Figure 2. They are
the two QEP Co-Directors, the eLearning Activities Coordinator, the Associate VP of University
Transfer/SACSCOC Liaison, and the Associate VP of Student Services/Dean of Students. Led
by the two QEP Co-Directors, this team will meet quarterly and focus on three primary

Figure 2. QEP Organizational Structure Chart.
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objectives: 1) to ensure that all steps required for each intervention are accomplished, 2) to
ensure that all processes necessary to complete assessment plans are in place, and 3) to
communicate EDGe activities and assessment results to students, employees, and community
stakeholders. Quarterly reporting of EDGe assessment results on the SCC QEP webpage, and
annual reporting through local media outlets and SCC Spring Convocation presentations, will
serve to keep all constituents engaged in the EDGe and its progress.
The Director of Institutional Research and Planning will serve as one of the two QEP CoDirectors. Her specific duties include:
●

Coordinating college staff and faculty in the completion of QEP-related tasks

●

Ensuring adherence to project budget

●

Writing reports and making presentations related to QEP progress

●

Collecting and analyzing data with regards to QEP assessment strategies

●

Coordinating any necessary modifications of the Quality Enhancement Plan

●

Leading the Implementation and Assessment Team

This Co-Director holds a Master of Public Health degree, and has worked in the community
college setting for over eight years. She has extensive experience in program coordination and
currently coordinates the research and assessment practices for Stanly Community College.
SCC’s new eLearning Support Coordinator will serve as the second QEP Co-Director,
and will be responsible for the student interface components of the QEP. The eLearning
Support Coordinator will carry out the following QEP related tasks when hired in October 2014:
●

Primary instructional duties within the EDGe Experience

●

Maintenance of records of EDGe Experience completions and assistance with data
collection

●

Revision of the EDGe Experience based on student, faculty, staff, and Implementation
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and Assessment Team Feedback
•

Coordination of student services in relation to the EDGe (Early Alert, Student Success
Center, Remediation Pathways, Help Desk Support)

•

Interface of EDGe-related events between students, faculty, eLearning Staff, and
Counselors/Coaches/Retention Specialists

The hiring process for this Co-Director will begin in August of 2014. The search committee will
be looking for an individual with a Master’s Degree in the area of student support services with
at least three years’ administrative experience in the student services field at a two-year college.
The Director of Institutional Research and Planning will be responsible for the duties listed for
both Co-Directors until the second Co-Director is hired. October 1, 2014 is the projected start
date for the new employee. Both Co-Directors are compensated with respect to industry
standards for their positions and duties. Once SACSCOC accepts the EDGe as a practicable
QEP, the Co-Directors will be performing their specific duties as listed above. The Director of
Institutional Research and Planning will allocate 30% of her total work hours to QEP- related
tasks, and the eLearning Support Coordinator will dedicate 70% of work hours to QEP- related
tasks. Job descriptions for these personnel will be available to the SACSCOC Review Team
during the onsite review.
To carry out all the steps of the QEP effectively, the expertise of personnel from various
departments is necessary. The organizational chart in Figure 2 shows the key contributors to
the design, approval, implementation, and assessment of the QEP. SACSCOC Leadership and
QEP Team members, SCC Faculty, Student Success Center Staff, Student Success Plan
Coaches and Retention Specialists, Help Desk Technicians, and First Year Experience Staff,
will work together to implement the QEP.
A summary of respective duties for these personnel follows:
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●

The First Year Experience staff will introduce new students to the EDGe Experience
following the College New Student Orientation and inform them of the logistics of the
EDGe Experience completion.

●

ACA Instructors will inform new students of the need to complete the EDGe Experience
within the first two weeks of class if it has not been completed prior. These instructors
will also reinforce key components of the EDGe within the ACA curriculum.

●

Faculty members will be trained in the SCC Netiquette Rule, so that they can reinforce
its principles in their courses. Faculty will also be responsible for identifying students
who need additional training for success in the eLearning environment. Faculty will
generate referrals, as needed.

●

Student Success Plan Coaches and Retention Specialists will counsel students who
continue to struggle with technological skills and netiquette issues. They will also make
referrals regarding technological skill remediation, as needed.

●

Student Success Center staff will serve as one-on-one remediation specialists for
students who need additional eLearning skills training.

●

Help Desk technicians will assist students with technology support and collect data
regarding QEP-related student issues.

Organizational Structure Summary
The Stanly Community College QEP is a collaborative effort of personnel from a myriad
of college departments and divisions. Broad-based involvement in the implementation and
assessment of EDGe interventions is evidenced by the interdepartmental collaboration shown in
Figure 2. Each contributor brings a vital and specific skill set to the project. The QEP CoDirectors and the EDGe Implementation and Assessment Team will direct the EDGe-related
implementation, assessment, and continuous improvement activities of all personnel, ensuring
continuity of effort throughout the college. It is important to note that students are not an
afterthought in this organizational structure. SCC fully encourages and expects students and
other stakeholders in our learning environment to provide useful feedback for the purposes of
continuous improvement. Success of this QEP will reflect the dedicated effort of all partners –
students, staff, faculty, administration, and Trustees.
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IX. Resources
Stanly Community College possesses the “institutional capability for the initiation,
implementation, and completion of the QEP” (SACSCOC, 2012, p. 27). This is ensured through
the restructuring of existing employee responsibilities and the hiring of a new employee that will
spend the majority of work hours as a Co-Director for the QEP. Faculty and staff EDGe-related
trainings are relatively low cost, as these will occur during regularly scheduled professional
development sessions with trainers who are SCC faculty or staff. College facilities are adequate
to house trainings, and SCC is fortunate to have already possessed the course development
technology necessary to produce the EDGe Experience. Initially, the two Co-Directors will
attend the annual North Carolina Community College Association of Distance Learning
Conference. By the fourth year of EDGe implementation, two SCC faculty members will also
attend.
The anticipated costs for the EDGe are noted in the five-year budget shown in Figure 3.
A total of $360,105 is estimated for the first five years of implementation. Three major funding
source categories (new allocation state funds, in-kind state funds, and new allocation grant
funds) are reflected in the final column of Figure 3. The source of grant funds ($92,189 of the
total QEP budget) is a federally funded Title III grant that was awarded to Stanly Community
College in 2013. A primary goal of this grant project is to improve college eLearning resources.
This intersection of QEP and Title III grant priorities enhances the college’s financial resources
for EDGe implementation. However, a majority of the EDGe budget comes from in-kind
($121,471) and newly allocated ($146,445) state funds which make up the institutional budget.
A gradual decrease in the need for grant funds will occur as the college will absorb more of the
costs each year. The grant funded items that will gradually be institutionalized by the College
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include the initially grant-funded QEP Co-Director salary, Quality MattersTM training costs, and
conference fees. This process will streamline the incorporation of the EDGe into the fabric of the
institution’s student success practices after the initial five-year period associated with the QEP.

Categories/Items

Year 1 Year 2 Year 3 Year 4 Year 5
2014 - 2015- 2016- 2017- 20182015 2016 2017 2018 2019

Funding Source

Personnel
QEP Co-Coordi na tor 1 (30%)

21,746

22,352

22,975

23,618

36,680

22,280

14,853

7,426

0 New a l l oca ti on - Gra nt funds *

0

15,502

24,062

32,657

41,286 New a l l oca ti on - Sta te funds *

58,426

60,134

61,890

63,701

65,566

900
0
300

950
0
325

1,000
0
350

0
2,100
375

0 New a l l oca ti on - Gra nt funds
2,200 New a l l oca ti on - Sta te funds
400 New a l l oca ti on - Sta te funds

1,200

1,275

1,350

2,475

2,600

Exteri or Si gns
I nteri or Si gns

3,336
950

2,500
200

0
0

0
200

0 New a l l oca ti on - Sta te funds
0 I n-ki nd - Sta te funds

Themed I tems (mous e pa ds ,
phone hol ders , t-s hi rts )

1,450

1,200

1,000

0

1,200 New a l l oca ti on - Sta te funds

750

0

500

0

6,486

3,900

1,500

200

1,700

Qua l i ty Ma tters TM Works hops
Fa cul ty Tra i ni ng
New Fa cul ty Tra i ni ng
Advi s or/Coa ch/Mentor/
Retenti on Spc Tra i ni ng

3,600
800
0

0
0
800

2,000
800
800

0
0
900

2,500 New a l l oca ti on - Gra nt funded
900 New a l l oca ti on - Sta te funds
900 I n-ki nd - Sta te funds

400

0

300

400

Total Prof Development

4,800

800

3,900

1,300

Eva l ua ti on Cons ul ta nt
EDGe Experi ence Devel oper

0
587

0
302

2,750
311

0
321

2,750 New a l l oca ti on - Sta te funds
331 New a l l oca ti on - Sta te funds

Total Contractual

587

302

3,061

321

3,081

Survey I ncenti ves

1,200

750

850

950

1,050 New a l l oca ti on - Sta te funds

Total Miscellaneous

1,200

750

850

950

1,050

QEP Co-Coordi na tor 2 (70%)

Total Personnel

24,280 I n-ki nd - Sta te funds

Travel
Conference
I nter-Ca mpus Tra vel

Total Travel
Marketing

Vi deo Producti on/Ch 21

Total Marketing

500 I n-ki nd - Sta te funds

Professional Development

450 New a l l oca ti on - Sta te funds

4,750

Contractual

Miscellaneous

Total Annual Budget
5-Year Total

72,699 67,161 72,551 68,947 78,747
360,105

*Gra n t fu n d s gra d u a l ly ta p e r off e a ch ye a r, as th e co l l e ge p icks u p i n cre a s i n g p e rce n tage s of s a l a ry. Th e co l l e ge
wi l l fu n d th e e n ti re s a l a ry i n Ye a r 5.

Figure 3. EDGe Budget.
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X. Assessment
The Stanly Community College QEP Core Team has devised the EDGe in order to help
ensure that students possess basic technological and communication skills necessary for
success in the eLearning environment. If the EDGe is successful, SCC graduates will have
developed the knowledge and skills necessary for eLearning success, accompanied by an
increased self-confidence in the performance of these skills. Assessment findings will not only
help illustrate the success of the EDGe, but will also inform any necessary revisions to EDGe
interventions and processes throughout its development and implementation. To determine
whether the EDGe is a successful tool in promoting eLearning readiness and self-efficacy, the
Implementation and Assessment Team, described in the previous section, will evaluate EDGe
goals and student learning outcomes (summarized in Figure 4) through a blend of qualitative
and quantitative methods. These assessment components are explained below, along with the
ancillary steps essential to the evaluation process.

Goals

Student Learning Outcomes

G1. Reduce the barriers that students
encounter when their technological
knowledge and skill sets are not adequate
to successfully navigate the eLearning
environment.
G2. Prepare students with the capability to
follow direction, interact, and communicate
effectively in the eLearning environment.
G3. Increase students’ self-efficacy
regarding the characteristics needed to be
successful eLearners.

SLO1. Demonstrate mastery of the
technological skill sets necessary to function in
the eLearning environment.
SLO2. Demonstrate mastery of commonly
accepted standards (netiquette) of
communication in the eLearning environment.
SLO3. Apply the characteristics needed to be
a successful eLearner.

Figure 4. EDGe Goals and Student Learning Outcomes.
EDGe assessment practices are also guided by the SCC Strategic Plan Institutional
Priority Five, “Create a culture that allows the College to make data-informed decisions, that
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demonstrates institutional effectiveness, and that promotes transparency in its day to day
operations.” Like all other College initiatives and programs in which SCC strives to collect data
for the purposes of continuous improvement, the EDGe will be evaluated with formative and
summative methods. EDGe interventions are not static, but will change in content and process
when the need is signaled by assessment data and participant feedback. Data will be reviewed
each term, analyzed annually over the Summer term, and incorporated into intervention revision
processes for the subsequent Fall.
Pilot Test of the EDGe Experience
As a central feature of the QEP, the EDGe Experience will undergo a pilot test during the
Fall 2014 semester. EDGe Experience assessment results garnered during this pilot study will
assist the team in making any necessary revisions to the course before full implementation in
Spring 2015. The amount of improvement in student posttest skills evaluation scores when
compared to pretest scores, student responses to the EDGe Experience course evaluation, and
EDGe Experience completion rates for the pilot cohort will inform final EDGe Experience design
and implementation processes.
Goal 1 and Student Learning Outcome 1
The first goal of the EDGe is to reduce the barriers that students encounter when their
technological knowledge and skill sets are not adequate to successfully navigate the eLearning
environment. The accompanying student learning outcome is that students will be able to
demonstrate mastery of the technological skill sets necessary to function in the eLearning
environment. After completion of the EDGe Experience and reinforcement of technological
skills in College Success (ACA) courses, students will show an aggregate improvement of 2%
annually increase in eLearning technological skills. These skills include browser management,
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LMS navigation, use of word processing software, the ability to manage cloud storage, and
LMS-specific assignment submission procedures. The final intervention for this goal and
student learning outcome involves a four-pronged course re-design strategy that includes:
●

Quality Matters TM (QM) training for instructors of online, hybrid, and web-assisted
(OHWA) courses,

●

a faculty peer review process in which online faculty score and suggest improvements
for the courses of other colleagues,

●

specialized faculty training in OHWA course communication and post-peer review
course design remediation, and

●

institution-wide standardization of learning management system (LMS) course
components.

Success for Goal 1 and Student Learning Outcome 1 will be assessed by a:
●

comparison of student scores on pre- and posttest skills assessments embedded in the
EDGe Experience,

●

reduction in the technology skill-related Help Desk tickets sent by students, and

●

an improvement in student evaluations of instruction for OHWA courses as it relates to
ease of navigation and overall satisfaction.
Prior to EDGe Experience exposure to technological skill lessons, students will complete

a comprehensive pretest that includes items assessing student eLearning skills. Upon
completion of the EDGe Experience, each student will take a posttest for these same
technological skills. A comparison of pre- and post-EDGe Experience scores will indicate the
degree to which student knowledge has increased. The data will be analyzed both on an
individual student basis and on an aggregate level. For the latter, average pretest and posttest
scores will be tracked per term.
Prior to EDGe implementation, student Help Desk requests for assistance, also known
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as “tickets”, will be logged and categorized, so that persistent student problem areas can be
identified and tracked going forward. Tickets will be collected on a continuous basis throughout
each term and analyzed at the end of each term. The baseline data will be collected from July,
2014 to December, 2014. After this initial period, Help Desk tickets will be analyzed at the end
of each term and compared to the data from previous periods.
Finally, student end-of-course evaluation items regarding the ease of navigation and
likelihood for recommendation to friends for OHWA courses collected before, during, and after
QM training and peer review processes, will be analyzed each term. A correlational comparison
of courses peer reviewed, instructors trained, and student end-of-course evaluation scores will
be completed. A positive relationship is expected. However, should a negative correlation be
noted, SCC will investigate further why students rated courses with lower scores.
Goal 2 and Student Learning Outcome 2
Goal 2 for the EDGe is to prepare students with the capability to follow direction, interact,
and communicate effectively in the eLearning environment. The student learning outcome
associated with this goal states that students will demonstrate mastery of commonly accepted
standards of communication in the eLearning environment, also known as netiquette. It is
expected that after students participate in the EDGe Experience, have the netiquette principles
reinforced in student success courses, and if applicable, complete remediation, they will show
an improvement in the use of college-established rules of netiquette in their eLearning
communication. This will be evidenced by a pre- and post-EDGe exposure comparison of
student and faculty responses to netiquette-related QEP Climate Survey questions.
Additionally, student discussion board posts, randomly selected pre-EDGe implementation, will
be evaluated against a rubric for adherence to netiquette standards. These pre-EDGe scores
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will serve as a baseline for comparison to discussion board post analyses during EDGe
implementation.
In order to fully evaluate student and faculty perceptions regarding student netiquette
knowledge and skills, several items on the annual QEP Climate survey will explore student selfrating of netiquette knowledge and skill level. Faculty will be asked questions on this survey
specific to their perception of student communication capabilities and adherence to common
netiquette standards. This first administration of this survey will take place in September of
2014, and results will serve as a baseline comparison for future surveys during EDGe
implementation. At that point in time, the survey will undergo validity and reliability testing to
ensure the instrument measures what it intends to measure, and the results can be replicated
with multiple administrations. The finalized survey will be administered to faculty and students
each fall term.
To obtain objective assessment information regarding improvements in student online
communication, discussion board posts from various online, hybrid, and web-assisted courses
will be randomly selected. A panel of discussion board post reviewers will grade the posts using
a rubric that was developed with respect to the SCC Netiquette Rule standards (Appendix I –
Netiquette Rubric). Reviewers will undergo calibration and training and inter-rater reliability will
be established before the actual grading of posts begins. The training session will include
instruction on the purposes and steps of rubric usage. Reviewers will then engage in guided
practice, whereby sample discussion board posts will be graded and discussed. Inter-rater
reliability procedures will include independent rubric grading of additional student samples,
followed by comparison of all reviewer results. Rubric scores must be closely aligned before
inter-rater reliability and consistent scoring can be assumed.
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After reviewer training, pre-intervention baseline data must be established. The first
selection and review will include student posts gathered from Summer 2014 courses. Students
authoring these posts will not have had the EDGe netiquette instruction. Using the same rubric,
reviewers will continue to grade discussion board posts gathered at the midpoint of each
subsequent term. Results will be tracked throughout the assessment timeline and compared to
baseline measures.
Selection procedures for baseline and post-intervention samples will be completed using
multi-stage sampling, a technique often used by educational researchers where the final sample
population is determined in stages (Korb, 2012). From each of three groups of courses (English
111; ACA 111 and 122; and HIS 111 and 112) two sections held during the respective term will
be randomly selected. From those 6 selected sections, the discussion board posts of 5
students will be randomly selected. Work samples of 30 students will then be graded using the
netiquette rubric. Average work sample scores for each student will be recorded for analysis.
Goal 3 and Student Learning Outcome 3
The third goal for the EDGe is to increase students’ self-efficacy regarding the
characteristics needed to be successful eLearners. Supporting this goal, and serving as
Student Learning Outcome (SLO) 3, is that students will be able to apply the characteristics
needed to be successful eLearners. Students will increase self-efficacy and gain technological
skill capability through completion of the EDGe Experience and if necessary, completion of the
remediation pathway established for students who continue to struggle in OHWA courses due to
technological challenges. The success of this goal and SLO will be assessed using:
•

the QEP Climate Survey (as described above),
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•

the Revised McVay Readiness for Online Learning (RMROL) questionnaire (Appendix
J), a validated self-efficacy assessment of student readiness for the online learning
environment (Hall, 2011), and

•

comparisons of OHWA course success and withdrawal rates from term to term and year
to year.
For this goal and student learning outcome, the relevant questions on the QEP Climate

Survey include those that require a self-rating of eLearning technological skill ability (for
students) and the perception of student level of eLearning technological skill ability (for faculty).
A pre-EDGe administration of the survey will provide preliminary data to which post-EDGe
implementation survey results will be compared. This survey will be distributed and results will
be recorded annually in September.
Repeated completions of the RMROL questionnaire (permission granted by the author
for SCC use) will show individual and aggregate student improvement in student self-efficacy
with regards to the necessary characteristics for successful eLearners. Each student
completing the EDGe Experience will answer the self-assessment questionnaire prior to
exposure to EDGe Experience lessons. Then, upon finishing the EDGe Experience lessons,
the student will complete the RMROL again. Using these two assessment points, change in
individual student self-efficacy will be recorded. At the end of the first term for each EDGe
Experience completer, the student will receive a final opportunity to complete the RMROL.
These scores will be averaged by term and compared to the average scores for pre- and postEDGe Experience lesson self-assessments. This aggregate data will show how students
improve their self-efficacy as a result of completing EDGe interventions while progressing
through their first term at the College.
The Revised McVay Readiness for Online Learning questionnaire was one of many
instruments available for to assess student self-efficacy regarding capability to learn in an
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eLearning environment. McVay’s initial instrument, the McVay Readiness for Online Learning
(MROL) questionnaire was investigated by Smith, Murphy, and Mahoney (2003). These
authors, who conducted the study with Australian students, determined that five of the 13 survey
items needed revision. Blankenship and Atkinson (2010) studied the utility of the MROL with
American students, finding all items to be valid and reliable. They suggest that use “in
conjunction with a pre- and post-test assessment instrument” is merited (p. 50). The Revised
MROL underwent a predictive validity study, in which investigators determined that this newest
version of the self-efficacy questionnaire was a valid predictor of final grades for distance
education students (Hall, 2011). Repeated testing, survey length, and readability of survey
items were the primary factors in choosing this instrument for EDGe assessment.
Several other surveys were considered, but were not chosen for particular reasons. Two
sections of the Tertiary Students’ Readiness for Online Learning instrument were deemed valid
and reliable by Pillay, Irving, and Tones (2007). However, the validity and reliability of the
sections assessing attitudes towards computers and learner preferences possessed fair and
poor validity and reliability, respectively (Pillay, Irving, and Tones, 2007). While each of the five
dimensions of the Online Learning Readiness Scale were validated (Hung, Chou, Chen, & Own,
2010), the QEP Team determined that the length of this assessment instrument was
considerably more than necessary and may generate survey fatigue.
For quantitative analysis, baseline information regarding success and withdrawal rates
will be collected for Fall 2013, Spring 2014, and Summer 2014 OHWA courses. Following each
term, the success and withdrawal rates for all relevant sections will be recorded. The annual
and term-to-term differences will be examined and graphed for assessment reporting.
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Process Tracking
Throughout EDGe implementation, it is necessary to assess the SLOs and goals as
described above. In addition, the Director of Institutional Planning and Research, who serves
as one of two QEP Co-Directors, will also track the ancillary processes that contribute to the
success of EDGe interventions and assessment procedures. These include:
●

log of Moodle and IT Help Desk staff trainings,

●

response rates for QEP Climate Surveys and end-of-course evaluations,

●

responses from student withdrawal surveys,

●

rosters of FT and PT faculty QM training sessions,

●

log of courses completing peer review and making improvements,

●

rosters of Faculty/Advisor remediation path and SSP training sessions,

●

rosters of Coach/Retention Specialist/Counselor remediation path and SSP training
sessions,

●

rosters of Student Success Center Staff training sessions, and a

●

record of discussion board post reviewer training and inter-rater reliability exercises.

The EDGe Project Table (Appendix G) provides an abridged timeline for these activities.
Extensive and detailed research plans have also been developed and will be readily available to
the SACSCOC Review Team during the onsite review.
Use of Results
For each of the EDGe goals and student learning outcomes, assessment plans include
continuous data collection. While some information will be collected annually (QEP Student and
Faculty Climate Surveys), other data will be collected each term (e.g. Help Desk ticket counts,
student discussion board post samples and rubric grades, and EDGe pretest and posttest selfefficacy assessments). The changes in data over time will not only be tracked, but also
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assessed annually for information that informs necessary revisions for the EDGe interventions.
For example, if there is little improvement indicated by differences in pre- and post-EDGe skills
test scores for certain technological skills, then it will be necessary to alter the teaching
strategies in the EDGe Experience for those areas. Likewise, if rubric grades of discussion
board posts suggest little change in student netiquette adherence, a revision of netiquette
instruction across the curriculum may be merited.
Keeping the educational community abreast of EDGe progress is vital to its success.
The EDGe Implementation and Assessment Team will ensure that EDGe activities and
assessment results are communicated to students, employees, and community stakeholders.
Quarterly reporting of EDGe assessment results on the SCC QEP webpage, and annual
reporting through local media outlets and SCC Spring Convocation presentations, will serve to
keep all constituents engaged in the EDGe and its progress.
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XI. Conclusion
The intent of the EDGe is to facilitate improvements in eLearning student technological
and communication readiness through interventions designed to achieve various goals and
student learning outcomes. With a large majority of Stanly Community College instruction
occurring in either online, hybrid, or web-assisted environments, student success relies heavily
on eLearning competence. The SCC faculty, staff, administration, and Board of Trustees are
committed to providing students with a quality education while minimizing barriers to success.
These stakeholders, along with SCC students and the greater community, have determined that
basic technological and communication skills are necessary to ensure collegiate and
professional excellence.
The overarching emphasis for all EDGe efforts is to enhance the quality of the student
experience. Stanly Community College is eagerly poised to promote an optimum eLearning
environment through course design, student preparation, and faculty and staff training. As the
world’s technological capacities grow and develop, student competency in technological and
communication skill sets must adapt. SCC students will now have the EDGe they need to help
ensure academic and professional success.
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Appendix A
eLearning Data Tables

Grade Distribution, Completion, and Success by Delivery Method for Academic Year 2011-2012
Course
Delivery
A
B
Method N
%
N
Co-Op
108 83 16
Hybrid
441 40 276
Info
Hwy
23 18 25
Online
3852 35 2405
Indep
Study
1 100
.
Seated 1443 40 837
WebAssisted 806 28 777
Total
6674 36 4336

Grade
Completion
Success Status
W
D
F
I
SA
Withdrew Complete Unsucces Successful
%
N
%
N
% N % N % N % N % Total Seats N
%
N
%
N
%
N
%
12
1 0.8
5 3.8
. .
. . . . . .
130
5 3.8 125 96
5 3.8 125 96
25 153 14 164 15 13 1 60 5 .
. . .
1107 164 15 943 85 237 21 870 79
C

19 26
22 1240

20 43
11 2320

33 12
21 354

9
2
3 724

2 .
7 .

.
.

.
.

.
.

131 43
10895 2320

.
.
23 500

.
.
14 569

.
.
16 95

.
.
3 118

. .
3 3

. .
0 80

.
2

1
.
3645 572

27 462
23 2382

16 541
13 3642

19 103
19 577

4 176
3 1080

6 .
6 3

. .
0 80

.
0

2865 541
18774 3645

33
88
21 8575

67 57
79 3398

44
74
31 7497

57
69

.
1 100
.
16 3073 84 785

.
1 100
22 2860 79

19 2324
19 15129

29 2045
28 13472

81 820
81 5302

71
72

% of Online, Hybrid, and Web-Assisted Seats = (1107+10895+2865)/18774 =79%
% of Online Seats = 10895/18774 =58%

SCC eLearning by Age Group - Fall 2012, Spring 2013, and Summer 2013
Fall 2012
AGE
Under 20
20-24
25-29
30-34
35-39
40-44
45-49
50+
Totals

All SCC Students
#
%
776 25.9%
718 23.9%
415 13.8%
320 10.7%
221
7.4%
222
7.4%
149
5.0%
178
5.9%
2,999

Spring 2013

eLearning*
#
%
744 26.8%
638 23.0%
382 13.8%
292 10.5%
208
7.5%
207
7.5%
142
5.1%
161
5.8%
2,774

%
eLearning**
95.9%
88.9%
92.0%
91.3%
94.1%
93.2%
95.3%
90.4%
92.5%

All SCC Students
#
%
597 20.8%
760 26.5%
387 13.5%
338 11.8%
214
7.4%
243
8.5%
140
4.9%
194
6.8%
2,873

eLearning*
#
%
580 21.5%
714 26.4%
359 13.3%
314 11.6%
202
7.5%
223
8.3%
129
4.8%
181
6.7%
2,702

Summer 2013
%
eLearning**
97.2%
93.9%
92.8%
92.9%
94.4%
91.8%
92.1%
93.3%
94.0%

All SCC Students
#
%
185 16.9%
287 26.2%
150 13.7%
129 11.8%
95
8.7%
100
9.1%
68
6.2%
80
7.3%
1,094

%
eLearning**
eLearning*
#
%
171 17.1%
92.4%
245 24.5%
85.4%
135 13.5%
90.0%
122 12.2%
94.6%
92
9.2%
96.8%
92
9.2%
92.0%
63
6.3%
92.6%
78
7.8%
97.5%
998
91.2%

8/8/2013
eLearning.Age.Summary.FA12.SP13.SU13.072913.080813
* Students taking at least one eLearning class (Hybrid, Online, or Web-assisted)
** % of students in that age, gender, or ethnicity group who are taking at least one eLearning class
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Appendix B Campus
Carousel Notes
Carousel
Date

Audience
Description

08/2012

Faculty
members and
support staff in
the School of
Health and
Public
Services

09/2012

Eagle’s
OneStop and
Student
Success
Center staff

Question

Responses

What are our
students
unable to do?
What aren’t
they learning?
What student
subsets may
need targeted
intervention?
What are our
students
unable to do?
What aren’t
they learning?

Professionalism
Emotional Intelligence
How to write papers
Cultural Sensitivity
Application of knowledge gained
Self-marketing/Self confidence
How to navigate Moodle
Recognition of skills
Can’t Think critically
Technological competencies
Digital Immigrants
Veterans
Developmental Students
Adult HS
Rural students
Transfer vs. ACA Students
Socio-economic divisions
Computer skills - navigate, upload/download, writing
Not program ready - no program specific orientation
Soft skills/interview
Self-presentation
Writing/English skills
Math skills
Formatting (MLA, APA)
ACA - Thorough, mandatory in 1st semester
Not participating in orientation
Students leave out of frustration/give up
Not finding their own info
Critical thinking
Registering for wrong courses - HY and OL with no computer skills, coops and live in W ilmington
Doing lots of things wrong for lack of orientation/comm./info.
The extent of the One Stop/Program expert in the One Stop
Not using program-specific advising hours
Don’t know what classes and programs actually are
Program/course sequence is strict
We have uninformed students
Offenders
Non-traditional (50+ years old)
Con-Ed
1st generation
Low-income
Students without internet or
Displaced workers
computer
Shift workers
Students that should be in 4yr
Mothers balancing school/work/
institutions but are in
family
community college due to the
Hmong students
economy
Reading
Self-ID/promotion
Communicating with the instructor
Career Assessment (Where to
Critical Thinking
start?)
Problem Decomposition
File Management
Employability
In OL classes and shouldn’t be
Time Management
Managing their own degree/

What student
subsets may
need targeted
intervention?

09/2012

Faculty
members and
support staff
of the School
of Business
and

What are our
students
unable to do?
What aren’t
they learning?
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Technology

Finding information
Reading/Writing ability
Grammar
No retention
What student
subsets may
need targeted
intervention?

09/2012

Program
coordinators in
the College
and Career
Readiness
Division

What are our
students
unable to do?
What aren’t
they learning?
What student
subsets may
need targeted
intervention?

09/2012

Staff members
in the Student
Services
Division

What are our
students
unable to do?
What aren’t
they learning?

10/2012

Faculty
members and
support staff
of the
University
Transfer
Programs

What are our
students
unable to do?
What aren’t
they learning?

What student
subsets may
need targeted
intervention?

Laid-off workers
Older students
Financially needy
Time constrained
Changing career
Goal setting, Time managementPrioritize
Write well, Communication ability
Employability skills (Filling apps)
Math skills
Minors, Low income, Single parent
Learning challenged
Mentally and emotionally
challenged
Laid off, Unemployed, Retired
Court-directed to be enrolled
Low self-esteem
Effective communication skills (verbal
and written)
Job search skills/Job rejection
Planning
Time Management
Industrial Certification
Write a résumé/Interview skills
Learn to ‘self-start’
Critical thinking/Deep thinking
Higher level thinking skills Selfadvise competently
Demonstrate Cultural Sensitivity
General sensitivity
Professional skills (email)
Personal interaction (due to social
media) (being confrontational)
Displaced workers
Teens/Working parents/Single parent
Home School
Online
Full-time vs. part-time
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program
Finding info about
college/program
before beginning
Necessary excitement
Retraining
Forced to be at school
Early College
Special needs
Retention (senior exit)
Financial
Responsibility/Management
Citizenship skills
Minority/ethnic students
Brilliant students
In need of childcare/parents
with children
Fixed on one program
Skill seeking students
Re-certifiers, CEU seekers
Technology
●
knowledge base
●
ever changing
Critical Thinking
Active Learning
People skills
Writing/grammar skills
Confidence, Motivation, Public
Speaking/small group
Communication (oral verbal)
Ability to disagree
Tech competencies
Asking for help
Using institutional resources
Researching skills
Career assessment
Financially challenged
Motivated
BSN Completers
SCC is final stop
Not typical college student

Stanly Community College

10/2012

Coordinators
and Faculty
members of
the
developmental
math and
English
courses

What are our
students
unable to do?
What aren’t
they learning?

10/2012

Faculty
members and
support staff
at the
Crutchfield
Educ Center
(name & org
of this campus
have changed
since carousel
date)

What are our
students
unable to do?
What aren’t
they learning?

What skills
should our
completers be
mastering?

There are consequences for not completing work on time
How to critically think through a problem to find a solution
How to accept constructive criticism
Time management to complete work assigned
Do not understand why work is not sufficient
Pride in actually completing a job or assignment
Cannot think or concentrate or have deep thoughts on how to start or
work problems
That they should be able to manage their time and get work done or
prepare for tests
That hard work pays off
That it doesn’t matter if you do not work hard, you will get pushed through
The value of going beyond the minimum requirements
It’s what they learn that’s important, not just the grade they get
To take the initiative to seek information on their own
Cannot keep to a schedule
Basic computer competencies before they come to college “Can they
send an email or upload a file properly”
Read and follow instructions
Keep or recognize there are due dates
Apply knowledge learned
Self-motivation and determination
Take responsibility for themselves and their learning
Computer Skills
Pay attention to details; keep track of own schedules & responsibilities
Have a proper balance of personal life, work life, etc...
Basis computer and email competencies
Critical thinking skills
Professional verbal and written skills
Self-learning abilities
Attack the task and work to complete tasks
Acceptance of responsibilities
Should be able to handle selves in professional manner (maturity)
Have great communication skills
Be able to collaborate with others and work in a team
Be able to take what they learned and apply it in the work world
Be able to take initiative to pursue and persevere towards their goals
Writing and grammar skills
Ability to present self professionally
Time management
(online, Facebook, work env)
Follow directions
Ability to follow schedule/syllabi
Ability to communicate face to face
Lack study skills
Ability to communicate
Complete assignments in
APA/MLA format
professionally (esp. online via
email/forum/disc)
Basic grammar and writing skills
Ability to write resume
Time Management
Ability to communicate
Skills/Organizational Skills
professionally
Ability to complete tasks
Competent Computer Skills
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Appendix C
QEP Student Topic Survey Questions
Question
Did you know that SCC's current QEP is Service Learning'?
Do you know what Quality Enhancement Plan
(QEP) means?
How important are COMMUNICATION SKILLS to your
learning?
How important are COLLEGE STUDENT SUCCESS
ACTIVITIES to your success/learning?
How important are COMPUTER SKILLS to your
success/learning?
How important are WRITING SKILLS to your
success/learning?
Tell us how COMMUNICATION SKILLS affect your learning
and success at SCC.
Tell us how COLLEGE STUDENT SUCCESS ACTIVITIES
affect your learning and success at SCC.
Tell us how COMPUTER SKILLS affect your learning and
success at SCC.
Tell us how WRITING SKILLS affect your learning and
success at SCC.
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Answer Choices
Yes
No
Yes
No
Likert Scale of 1 to 5
1=Little Importance
5=Great Importance
Likert Scale of 1 to 5
1=Little Importance
5=Great Importance
Likert Scale of 1 to 5
1=Little Importance
5=Great Importance
Likert Scale of 1 to 5
1=Little Importance
5=Great Importance
Comment box for open-ended
response.
Comment box for open-ended
response.
Comment box for open-ended
response.
Comment box for open-ended
response.
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Appendix D Focus
Group Report

QEP Focus Group – Faculty and Staff
September 24, 2013 – 2:00pm
What can SCC do to improve success of online students?
• Consistency in online class setup.
 Can address ADA compliance
 Standardized template can help advisors

•

Problem: Why don’t faculty members see this? Their courses look the same?
 Dates visible and clear → works
 Week at top → creating a more standardized/conformed culture → like a physical
classroom
 ADA compliance → colors

•

Staff question: Can permissions be removed for faculty to be limited on changes
made?
Complicated file uploaded-new students won’t understand the process for
uploading.
 Advising-students have CIS 110 to help with online
 Standard “how to” video so students can watch and learn how to go through difficult
processes

•

Students applying time management





Working student population
ACA would be beneficial to have at the beginning
Whatever is available verses technology needs/abilities
Mandatory assessment/approval for online classes---called "Mandatory Online Prep”
(inventory)
 Basic PC literacy course → how to use computer → remedial course/feed into other
course

•
•
•

Advising: Must ask questions.
Problem: Students don’t always listen to advisors. Refuse to listen and take
online classes.
Instructors: Assignments due on weekend work better for students/better
completion rate.

What skills are needed?
•
•

Reading
Remedial computer skills course/computer screening
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•

Use evaluations for some measure online experiences/why students don’t take online

• Moodle 2 issues:







•

Need to use multiple browsers to make Moodle 2 work.
Never heard of Firefox
Note: Internet problem not Moodle 2
Teaching Web browsers most important
NINITE.com → downloads different browsers
Teach “enable editing”

How much does the navigation teaching need to be part of the class?
 Happy medium

What steps would you suggest to the QEP committee to help with student online
readiness?
•

Online competency test
 NSO?
 Link on webpage

•

How to use Moodle during orientation.
 Upload/download files
 Introduce all assignment types

•

Sample course (ACA generic course)
 Interactive course
 Similar to student communication center
 Not enclosed in Moodle--have banner on web—create open course

•

Standard online course template
 ADA compliance (Example: videos should be closed caption ADA.gov)
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Appendix E
Faculty and Student Survey Questionnaire
Student Online Readiness - Faculty Survey
1. What do you perceive are the main reasons students drop out or fail in the online learning
environment? Select up to two of the following:
Conflicts with their work schedule.
They are taking too many classes.
The course is too difficult.
They aren't able to use Moodle.
Personal issues (child care, health issues, family issues).
Financial issues.
Lack of contact with their instructor.
They lack the necessary computer skills (down/upload, following links, attaching
files, etc.)
They registered for the wrong course/section.
Technology issues (no/slow internet connectivity, tech competencies, etc.)
2. What kinds of online learning preparation would most benefit your students?
3. Do you think students would benefit from completing an orientation for online courses?
Yes
No
4. Do you think that students fail due to lack of online readiness?
Yes
No
5. What kind of intervention strategies do you have in place to keep students progressing in
your online courses?
Student Online Readiness - Student Survey
1. Which of the following devices do you use most frequently to complete work in your
online courses? Select up to two of the following:
Tablet (iPad, Nexus, Note, Acer,
Desktop/laptop at public library
etc.)
Desktop computer at home
Smart phone
Desktop computer at school
eReader
Laptop computer at home
Other (please specify)
2. What speed is your internet access at home? Select one of the following:
I don’t have internet at home
Dial up
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Broadband
3G/4G from my wireless provider

I have internet but I do not know
the speed
Other (please specify)

3. How often do you log into your online classes?
4. How prepared do you feel for taking courses in the online environment?
Not prepared at all
Adequately prepared
Somewhat prepared
Very prepared
5. Have you ever failed an online course while in college?
Yes (Go to Question #5.)
No (Skip to Question #6.)
6. Why do you think you failed your online course? Select up to two of the following:
My work schedule was too much
I took too many courses at one time
The course was too difficult
I could not navigate Moodle
I had personal issues (family, transportation, childcare conflicts, health, etc.)
I ran into financial issues
Lack of contact with the instructor I
registered for the wrong course My
instructor never offered to help
Other (please specify)
7. Have you ever dropped an online course while in college?
Yes (Go to Question #7.)

No (Skip to Question #8.)

8. Why did you drop your online course? Select up to two of the following:
My work schedule was too much
I took too many courses at one time
The course was too difficult
I could not navigate Moodle
I had personal issues (family, transportation, childcare conflicts, health, etc.)
I ran into financial issues
Lack of contact with the instructor
I registered for the wrong course
My instructor never offered to help
Other (please specify)
9. In your online courses, how often did your instructor contact you and the other students?
Please select the statement that best describes the frequency of instructor contact.
Instructor never contacted
Instructor contact was rare
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Instructor contact was frequent
10. How do you prefer to be contacted in the online learning environment? Select up to two of
the following:
Email (SCC Gmail or personal email)
Phone call
Moodle mail
Video chat
Social media (Facebook, Twitter, etc.)
Text message
11. When you needed help, do you think you initiated effective contact with your instructor?
Yes
No
12. How often did you initiate contact with your instructor?
13. How did you usually contact your instructor? Select one of the following:
Email (SCC Gmail or personal email)
Phone call
Moodle mail
Video chat
Social media (Facebook, Twitter, etc.)
Text message
14. What kind of training may have helped you succeed in the online learning environment?
Select up to two of the following:
General Moodle navigation training
General technical training (How to attach files, use email, up/download
documents, access links, etc.)
Time management training
Orientation to online learning
No training was needed
Other (provide additional ideas for training)
15. What could the instructor have done differently to help you be more successful in the online
learning environment?
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Appendix F
Student Stakeholder Dialogues
Student Stakeholder Dialogues
April 10 & 16th
Connection
1. Application
a. No computer available to complete application
i. Resource: CRC courses helped student with the application process
b. Don’t remember my NC Wise number for transcript request
c. Simple
d. Process to get transfer is tough
i. Have to send money, etc.
e. Application is difficult to complete
2. Advisor
a. Not helpful
b. Many questions with no answers
3. New Student Orientation
a. Valuable because we don’t know what to expect
b. Getting used to Moodle can be beneficial in NSO
4. Suggestion for classes
a. Moodle’s format/look should be the same
b. Other colleges have 1 look for their online delivery/format
5. CRC time of test too short
6. FAFSA problems
a. Would have been dropped if didn’t have a scholarship in place
7. Need updated course listings
8. Resources
a. CRC - Served as a bridge to
d. Financial Aid: Inform high school
help student get into curriculum
seniors of the process
e. Student success center, Eagle’s
courses
1-Stop, Financial Aid, Child Care
b. Career Counseling
c. New Student Orientation
Grant, Scholarships
Gatekeeper
1. General Comment:
a. Math DMA modules gave me more confidence
2. Barriers:
a. Age -Older students sometimes struggle with a lack of computer skills
b. Don’t take too many tough courses at one time
c. Fear
d. ACA should be taken in first semester
e. Need strong support system, good instructors
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Age difference – young and older generational gaps
Not understanding course requirements/instructions – Moodle could be clearer
Lack of seated classes
Have good introduction to Moodle prior to class beginning
Adjuncts not on campus to answer questions
DMA – computer-based and misses instructor interaction
Sometimes students enter SCC unprepared academically - classes go too fast
Ability to access software needs (I.e. Microsoft package in CIS 110) can be
confusing
3. Resources:
a. Use Student Success Center
b. CIS 110 – Break up into two semesters for older students who struggle
c. Advising
i. Advise about class requirements
ii. Students should be honest with advisors
d. Include at least one class from program of study each semester in order to
maintain connection to the major
e. Open lines of communication between student and instructor
f. More seated sections
g. More hybrid courses
h. General education classes (English/Math) should be seated/hybrid
i. Advisor Training
i. How to communicate with students
ii. Returning emails
j. Other options available for software that are cheaper?
k. Student Success Center can help with the software needs and general academic
help
l. Advisor help
i. More meetings with advisors and academic counseling
ii. Advisors should care
m. Program of study resources
i. Great advisors in one particular program, but not in some others
ii. Lack of updated catalog and course listing – courses never offered that
were listed in catalog
iii. Are there resources for SCC transportation? Some students walk.
1. Resource: Student Emergency Fund can help to an extent
Progression
1. Barriers
a. Students may get upset with something and quit
b. NSO can help put students on the right path
c. Educate students of their responsibilities
d. Tough getting to my advisor
e. Overloaded at end
f.
g.
h.
i.
j.
k.
l.
m.
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f. Lack of seated/hybrids
g. Courses not in program of study notice from Financial Aid
h. No summer financial aid
i. Not aware of WebAdvisor Resources like Program Evaluation
2. Resources:
a. Advisor connection
b. Eagle’s 1-Stop
c. Save money from refund checks to cover cost of summer classes
d. Scholarships
e. Visit Financial Aid office
f. Strong personal support system
g. Learning Resources Center
Graduation
1. Barriers:
a. Lack of understanding of your educational responsibilities in regards to financial
aid and school cost/planning
b. Burned out
c. Difficult classes
d. Overload last semester to finish
e. Lack of communication about graduation
f. December graduation – lull in information
g. Book and Access code prices
h. Graduation process is confusing
i. Some confusion on Stanly Early College cap & gown costs
ii. Don’t know what to expect at graduation – teaching moment
2. Resources:
a. Good communication beyond emails
b. Instructor announcements personalized to the students graduating in the course
c. Good advising
i. Need to know how many hours to take to make progress for 2 year
graduation – 12 hours is only a minimum and not truly a full-time load
d. Different bookstore options
e. Along with planned pathway, include financial aid planning to correspond
f. Educate the process of graduation (need a cap, hood, gown, etc.)
i. Resource: Cap & gown donations from prior graduates
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Appendix G EDGe
Project Table
GOAL FOR QEP

G1
Reduce the
barriers that
students
encounter
when their
technological
knowledge and
skill sets are
not adequate
to successfully
navigate the
eLearning
environment.

STUDENT
LEARNING
OUTCOME
SLO1
Demonstrate
mastery of the
technological
skill sets
necessary to
function in the
eLearning
environment.

IMPLEMENTATION ACTIONS OR
DELIVERABLES
EDGe Experience
• Limited Open Online Course
• No cost to students
• Students offered two
opportunities to complete
(following orientation and prior
to classes starting, and then
required during ACA course first
term)
ACA 111/122 Technical Skill
Reinforcement
• technical skills reinforced and
practiced through ACA courses
whether delivered online, hybrid,
or web-based
Help-Desk calibration and
coordination
• Moodle Help Desk and IT Help
Desk staff will be trained in new
process for delineating tracks for
student support for hardware
issues, Moodle issues, and
technology skill remediation

PERSON(S)
RESPONSIBLE
EDGe Experience
Development
Phil Baucom
Contract Course
Developer
EDGe Experience
Implementation
Rita Love
New Hire
QEP Co-Directors
Katie Furr
First Year Experience
Coordinator
All ACA 111 and 122
Instructors
Kristin High
eLearning
Help Desk Technologist
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ASSESSMENT
STRATEGIES*

ASSESSMENT
TIMELINE

G1
Inventory Help Desk
Tickets to identify
persistent student
problem areas related to
technology skills and
compare to baseline data
to inform whether
students are encountering
fewer barriers overall
and/or if EDGe Experience
content needs to be
adjusted
(I)(QL)(F&S)

G1
Data will be logged
continuously and
summarized/recorded
at the end of each
major term

SLO1
EDGe Experienceembedded pretest and
posttest to measure
student progress on skills
and make comparisons
pre-EDGe and post-EDGe
(D)(QT)(F&S)

SLO1
Run Moodle reports
for EDGe data at end
of each term.
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TM

Quality Matters (QM) Training
• Full-time faculty will successfully
complete the Applying Quality
TM
Matters Rubric Workshop
training (approximately 22 hours)
• Focus on effective course design
principles
Part-time faculty and new full-time
faculty trained in subsequent year –
training offered annually
Faculty Peer Review
• Internal quality control/
assessment process
• Peer reviewers teach and learn
from each other during reviews
• 3 courses per school (Health &
Public Services, Transfer, and
Business and Technology) to be
completed per fall and spring
term
Results inform Faculty Training needs
(see below)
Faculty Training
• Professional development in
online course delivery and
communication
Remediation regarding course design
(as needed per Peer Review results –
see above)

Joe Pollard
eLearning Activities
Coordinator

Joe Pollard
eLearning Activities
Coordinator

Joe Pollard
eLearning Activities
Coordinator
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G1
Collection of responses
from end-of-course
student evaluations
related to an overall
rating of quality in
online/hybrid digital
learning environments
(D)(QT)(S)

G1
Run pre-QEP launch as
a baseline and then at
the end of each term
thereafter

Stanly Community College

G2
Prepare
students with
the capability
to follow
direction,
interact, and
communicate
effectively in
the eLearning
environment.

SLO2
Demonstrate
mastery of
commonly
accepted
standards
(netiquette) of
communication
in the
eLearning
environment.

Institutional Navigational Standards
for Learning Management System
(Moodle)
• Establishment of norms for
online course presentation in
Moodle
• Reduction to 1 Moodle theme
Location and type of blocks
determined
EDGe Experience
• Limited Open Online Course
• No cost to students
• Students offered two
opportunities to complete
(following orientation and prior
to classes starting, and then
required during ACA course first
term)
Continued Netiquette Rule
Reinforcement
• ACA 111/122
SCC Netiquette Rule principles
reinforced and practiced through
ACA courses whether delivered
online, hybrid, or web-based
• Non-ACA Courses
SCC Netiquette Rule principles
reinforced and practiced in all
curriculum courses via syllabi and
instruction (due to having an
institutional standard for
netiquette)

Joe Pollard
eLearning Activities
Coordinator

EDGe Development
Phil Baucom
Contract Course
Developer
EDGe Experience
Implementation
Rita Love
New Hire
QEP Co-Directors
ACA Courses
Katie Furr
First Year Experience
Coordinator
All ACA 111 and 122
Instructors
Non-ACA Courses
All SCC Curriculum
Faculty
Netiquette Training
Joe Pollard
eLearning Activities
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G2
Administer QEP climate
survey to:
• faculty survey to
derive faculty
perceptions of
students’
communication
capabilities and
adherence to
common netiquette
standards (I)(QL)(F&S)
• to students to
determine self-rating
of netiquette
knowledge and skill
level
(I)(QL)(F&S)

G2
Pre-QEP launch
(September, 2014) to
gather baseline data
and then annually
thereafter

SLO2
Sample discussion board
forums and score against
a rubric of standards
(D)(QT)(S)

SLO2
Pre-QEP launch (In Fall
2014, review samples
from Spring 2014) to
gather baseline data
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•

Faculty training in netiquette
instruction and referral.

Discussion Board Sample Review
Team assembled, trained, and tested
for inter-rater reliability two weeks
prior to review period

Student Pathway for Netiquette
Remediation Established
• Early Alert referrals to the
Student Success Center for oneon-one training in relevant
netiquette topics
• Faculty/Advisor training in steps
to take when a students need
netiquette skill remediation
• Student Success Center staff
training in netiquette skill
remediation

Coordinator

Discussion Board
Sample Review Team
Training
Rita Love
QEP Co-Director
Dr. Cindy Dean
Associate Dean,
University Transfer
Student Remediation
Pathway Training
(Faculty, Coaches,
Student Success
Center)
Rita Love
New Hire
QEP Co-Directors
Netiquette Training
Joe Pollard
eLearning Activities
Coordinator
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and repeat at the midterm point of each
semester
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G3
Increase
students’ selfefficacy
regarding the
characteristics
needed to be
successful
eLearners.

SLO3
Apply the
characteristics
needed to be a
successful
eLearner.

EDGe Experience
• Limited Open Online Course
• No cost to students
• Students offered two
opportunities to complete
(following orientation and prior
to classes starting, and then
required during ACA course first
term)

EDGe Experience
Development
Phil Baucom
Contract Course
Developer
EDGe Experience
Implementation
Rita Love
New Hire
QEP Co-Directors

G3
Administer pre- and postself-efficacy inventory of
the characteristics of
successful online learners
to determine if students
are becoming more selfaware of the skills
necessary to succeed in
the digital learning
environment (I)(QT)(F&S)

G3
Administer inventory
as a pretest and
posttest during EDGe
Experience and a
follow-up posttest at
end of first term

SLO3
Run college data on
withdrawal and success
rates for online, hybrid,
and web-assisted courses

SLO3
Run at end of each
major term

Data will be collected
and analyzed each
term

Compare rates to pre-QEP
launch baseline and track
each term
(D)(QT)(S)
G3
Administer QEP climate
survey to:
• faculty in order to
derive faculty
perceptions of
students’ eLearning
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G3
Pre-QEP launch
(September, 2014) to
gather baseline data
and then annually
thereafter
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Student Pathway for Technical Skills
Remediation Established
• Faculty/Advisor training in steps
to take when a student selfreports low level of eLearning
technical skill
• Early Alert referrals to the
Student Success Center for oneon-one practice and remedial
instruction in relevant technical
skill topics
• Student Success Center staff
training in technical skill
remediation

Student Remediation
Pathway Training
(Faculty, Coaches,
Student Success
Center)
Rita Love
New Hire
QEP Co-Directors

•

technical skill level
(I)(QL)(F&S)
to students in order
to determine selfrating of eLearning
technical skill level
(I)(QL)(F&S)

Technical Skill Training
Kristin High
eLearning Help Desk
Technologist

*Direct (D) or Indirect (I), Qualitative (QL) versus Quantitative (QT), and Formative (F) or Summative (S)
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Appendix H
EDGe Project Timeline – Fall 2013 to Spring 2017
Implementation
Action or
Deliverables

Timeline (Target Semester)
Fall 2013

Spring 2014

Brainstorm
EDGe contnet Faculty/staff
focus groups

Develop EDGe
Experience
content Faculty/staff
focus groups;
Student focus
groups; Survey
data

QEP Directors and
Implementation
and Assessment
Team

EDGe Experience Limited Open
Online
Course/eLearning
Preparation Tool

Summer 2014
Name QEP CoDirectors - first
one in place by
June 1, 2014
-------EDGe Imp &
Assess Team
established
Build EDGe
Experience - inhouse "experts"

Fall 2014
Name QEP CoDirectors - second
one in place by
October 30, 2014
-------EDGe Imp &
Assess Team
begin work
Pilot live EDGe
Experience
(limited student
sample
populuation =
select ACA
sections AND
limited faculty
testing)

Develop strategy Pilot remediation
for remediation path and train
components
advisors, help
desk staff, and
Student Success
Center (SSC) staff
Remediation Path
and Units

89

Spring 2015

Fall 2015

Spring 2016

Fall 2016

Spring 2017

EDGe Experience Needed
goes live campus- revisions
wide to be used (informed by
with all new
EDGe evals)
students
made to EDGe
entering and
Experience and
completing the re-released for
New Student
use in the
Orientation
2015/2016
academic year

Develop EDGe
Experience
suitable for
students at
Albemarle
Correctional
Institute (ACI)

Needed
revisions made
to EDGe
Experience and
re-released for
use in the
2016/2017
academic year
------Pilot ACI version
of EDGe

Needed
revisions made
to ACI version of
EDGe Experience

Begin to compile
remediation
units of
instruction based
on student
problem areas
and help desk
ticket data

Add to and
revise
remediation
videos and
tutorial units as
needed and rerelease

Develop video
and tutorial
units for release
to the SSC staff
and the Student
Communication
Center
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Fall 2013

Spring 2014

Summer 2014
Analyze Help
Desk recordkeeping
functions

Help Desk
Calibration and
Coordination

Coaches and
Retention
Specialists

Academic Advising
(Mandatory
Advising and SSP)

Institutional
Standardization of
Moodle
Navigation and
Use of Netiquette
Rule

Fall 2014
Calibrate existing
Help Desk staff for
IT and Moodle Pilot and test the
flag system for
categorizing Help
Desk tickets Train Help Desk
staff to manage
the three paths
for student
assistance
Train coaches and
retention
specialists in
support of all
EDGe content

Train advisors
------Continue scale up
of SSP collegewide
Fully implement
Finalize
Assemble
Brainstorm
standardization standardizations standards
eLearning
------------Advisory Team elements
Inform Faculty of
Complete tech
------standardizations Brainstorm and changes
-----draft netiquette ------- Approval
Faculty trained in
for Netiquette
standards
Netiquette Rule
Rule
Scale up of SSP
usage collegewide
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Spring 2015
Implement
revised Help
Desk ticket
protocols

Fall 2015

Spring 2016

Fall 2016
Spring 2017
Review Help
Desk ticket
protocols for
any needed
revisions
-------Train new staff,
as needed

Develop
additional oneon-one retention
strategies based
on performance
data from EDGe

Begin to use
additional
retention
strategies in
advising and
counseling
sessions

Revise and retool one-oneone retention
strategies

Train new
personnel, as
needed

Full
implementation

Train new
advisors, as
needed

Netiquette Rule
fully
implemented

Review
Netiquette Rule
and LMS
standardization
for any
necessary
revisions
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Fall 2013
Quality Matters
(QM) training
ongoing started in
Spring 2013

Spring 2014
Peer reviews of
online courses
begin - ongoing

Summer 2014
Fall 2014
Begin next level Release revised
of QM training for QM Training
eLearning staff
------and limited
Implement New
number of faculty Hire and Adjunct
------training - ongoing
Revise QM in- ------house training Formal course recontent for all design processes
Faculty
underway
------Develop New
Hire and Adjunct
Training content

Spring 2015
Fall 2015
Spring 2016
Fall 2016
Ongoing
Ongoing
Ongoing
Ongoing
Train new
revisions to QM revisions to QM revisions to QM revisions to QM faculty, as
Training and re- training and re- training and re- training and re- needed
release in waves release in waves release in
release in waves
to Faculty
to the faculty
waves to the
to the faculty
------------faculty
------Ongoing Peer
Ongoing Peer
------Ongoing Peer
Review of
Review of
Ongoing Peer Review of
courses
courses
Review of
courses
------------courses
------Formal course re- Formal course re ------Formal course re
designs continue designs
Formal course designs
continue
re-designs
continue
continue

Create QEP
Marketing
Team

Marketing
strategies
developed

Multi-pronged
campus-wide
marketing
campaign begins
for the "EDGe as
the QEP"

Marketing
campaign of the
EDGe continues
for students

Faculty Training
(Quality Matters,
peer reviews of
online courses,
online training
certification for
new hires)

Marketing the QEP

Multi-pronged
campus-wide and
community "EDGe
as the QEP"
marketing
campaign
continues for
employees and
students
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Marketing
campaign of the
EDGe contintues
for students

Marketing
campaign of
the EDGe
contintues for
students

Marketing
campaign of the
EDGe contintues
for students

Marketing
campaign of the
EDGe contintues
for students
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Appendix I
Netiquette Rubric

Online Communication Rubric - Stanly Community College
Learning
Dimension

Rating Scale
Expected Level of Mastery
(2)

Nearing Expected Level
(1)

Not Acceptable (0)

Content
Understanding
(comprehension
of the content
under
discussion)

Student replies are responsive to
the prompt statement and
address all parts of the question
posed.

Student addresses most of the
intent of the prompt and/or
only partially covers the
component parts of the
question posed.
Student attends to the
discussion but contributes little
new knowledge or ideas, or
rarely engages others with
reflective comments or
questions.

Student fails to address the
intent of the prompt and/or
cover all of the component
parts of the question posed.

Netiquette
(Interaction
with others)

Student displays common
courtesy and good manners
(avoids using language of an
intolerant, violent or
inappropriate nature.

Student generally uses
courtesy and good manners,
rarely making comments that
could be construed as
inflammatory or inappropriate.

Student addresses the
participants by name or title.

Student sometimes addresses
discussion participants by their
preferred name or title.
Student generally adheres to
the intent, purpose, and
boundaries of the discussion
and provides little to no
personal or confidential
information.

Student shows little regard
for courtesy and manners,
frequently making
comments that could be
construed as inflammatory
or inappropriate.
Student rarely or never
addresses participants by
name or title.
The student frequently steps
outside the bounds of
appropriate information.

Student initiates the dialogue
with thoughtful and reflective
comments and questions, and
spurs critical thinking in others.

Student adheres to the intent,
purpose, and boundaries of the
discussion and does not provide
information of a personal or
confidential nature (such as
gender, religious preference,
sexual orientation etc…).
Student considers the audience
when posting to discussion
boards and uses language and
tone appropriate to the online
academic setting (refrains from

Language and tone are
generally appropriate for the
online academic setting but
sometimes uses informal
texting lingo or poor language
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Score

Student fails to attend to the
discussion, contribute new
knowledge, or take into
consideration the
ideas/comments made by
others; there is little attempt
at collaborative thinking.

Language and tone are
frequently inappropriate for
the online academic setting
and student often uses
informal texting lingo or
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Mechanics

using more informal texting
lingo and/or abbreviations).
Student uses conventional
English without grammatical,
spelling, or typographical errors.

Student uses proper sentence
structure and punctuation.

choice.

poor language choice.

Student generally uses
conventional English with
only a few minor errors in
spelling, grammar, sentence
structure, or typographical
errors.
Sentence structure and
punctuation are generally
correct with only a few minor
errors.

Student frequently misspells
words and makes numerous
errors in grammar, sentence
structure, and/or makes
typographical errors.
Student frequently has errors
in sentence structure and
punctuation.

Total Score
Success is evidenced by a total score greater than or equal to 12.
out of 16
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Appendix J
McVay Revised Readiness for Online Learning Questionnaire
1.
2.
3.
4.
5.
6.
7.
8.
9.

I am able to easily access the Internet as needed for my studies.
I am comfortable communicating over the Internet.
I am willing to actively communicate with my classmates and instructors electronically.
I am willing to set aside an amount of time each week to effectively engage in study.
I feel that online learning is of at least equal quality to traditional classroom learning.
I feel that my background and experience will be beneficial to my new learning.
I am comfortable with written communication.
When it comes to learning and studying, I am a self-directed person.
I believe looking back on what I have learned in a course will help me to remember it
better.
10. In my studies, I am self-disciplined and find it easy to set aside reading and homework
time.
11. I am able to manage my study time effectively and easily complete assignments on time.
12. As a student, I enjoy working by myself with minimal support or interaction.
13. In my studies, I set goals and have a high degree of initiative.
14. I believe I am the only one responsible for my learning.
Answer choices for each question - Rarely, Sometimes, Most of the time, All of the time
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